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ABSTRACT 

This catalog presents a resources guide to 52 
currently operating education programs of high quality validated by 
state departments of education. It is structured by major categories 
and accessed by BECON (Begiondl Communication Otttreach Network) 
catalog numbers* Validated programs and services are offered in the 
categories of adult education: alternative schools/programs; 
bilirgual/migrant education: career/vocational education: early 
childhood/parent readiness/parent involvement; environmental 
€ducation/£cience/£ocial science; organizational 
arrangements/administration: preservice/inservice training : 
reading/language aCts/mathematics : special education/learning 
disabilities: special interests**arts/communication/tecbnology; and 
special intet€sts»gifted and talented/health/human behavior/physical 
education* The description of each project includes its adoption 
site^ descriptors^ target audience^ project description^ evidence of 
ef fectiveness^ iirplementation requirements^ financial requirements^ 
services available^ and a point of contact* Title and state indexes 
arc provided* (BAA) 



♦ Beproductions supplied by EDBS arc the best that can be made ♦ 

♦ from the original document* ^ 
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Information about the programs described was primarily provided by the 
project staffs, without whose cooperation the catalog could not have 
been produced. However » sorae errors may exist* and the reader is cau- 
tioned to check with the project contact for the most accurate and 
current information. 

Except in a, few instances, the descriptors assigned to the programs are 
those from the Thesaurus of ERIC Descriptors , Seventh Edition* 

The format of this catalog is modelled on that of the National Diffusion 
Network's Educational Programs That Work . The "demonstration" work of 
the Far West Laboratory for Educational Research and Development* producer 
of EPTW* is gratefully acknowledged in this replication. 

Copies of this catalog are available in limited quantities free of charge 
from the ESEA Title IVc Coordinator of each New England state (see page 
vii). 

This public domain product may be reproduced without permission. 
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INTRODUCTION 



The New England state departments of education are pleased to present this catalog 
of state- validated exemplary educational practices. All of the programs described 
here were developed originally and continue to be operated by local school person- 
nel. Each program has been reviewed by its state's department of education and 
been judged effective in its impact on participants. The term "validated^L is 
conferred by the state on local programs which successfully complete this quality 
control review. 

Validation of program effectiveness provides a mechanism by which the educational 
value and success of programs, practices and products can be confirmed* The vali- 
dation process fosters the development of a pool of "proven" educational practices 
addressing a wide variety of learning and teaching needs, and encourages the cost- 
effective replication in other schools of "programs that work*" 

Two quality control processes for program effectiveness and dissemination are 
presently being used throughout the nation. At the national level, the Joint 
Dissemination Review Panel (JDRP) is comprised of U.S» Department of Education 
(formerly U.S» Office of Education and National Institute of Education) staff 
members. The Identification, Validation and Dissemination tlVD) process, devel- 
oped collaboratively by state education agencies and USOE, is employed by many 
states* Other states have incorporated x'eatures of both models to develop a 
validation process uniquely suited to their own needs and rescfurces* 

For further information about the validation criteria and procedures in use in 
each state, contact the Title IVc Coordinator listed on page vii» 

The staff of the state departments of education are committed to helping local 
school districts and intermediate service agencies in their continuing efforts 
to improve educational opportunities and achievement for all. Informing educators 
of successful programs and practices by means of this catalog is one approach to 
that end. it is hoped that other states and local school districts will use this 
resource to seek materials, training and other assistance they need to incorporate 
these improved practices into their own programs* In several states, ESEA Title 
IVc funds are offered for dissemination and adoption of successful practices. 
Contact the Title IVc Coordinator in your state for further information* 

The catalog is structured so that programs are grouped by major categories and 
accessed by the RECON Catalog Number at the bottom of the page* In addition, 
indexes permit identification of the programs described by the state in which 
they are located, and alphabetically by project name* 

A major purpose of this catalog is to stimulate communication among the state, 
intermediate, local and federal agencies that share responsibility for improve- 
ment of education through wide dissemination* Itself a product of that inter- 
agency communication in New England, the catalog represents a unique undertaking 
in regional cooperation, tach state has indicated a commitment to the adoption 
of these programs across the New England states, thereby broadening the array 
of resources available to each state in meeting its needs. 



l*his commitment has emerged through the efforts of the New England Regional Com- 
munication Outreach Network IRECON), comprised of the state BSEA Title IVc Coor- 
dinators and Dissemination Capacity-Building Project Directors and the State 
Facilitators of the National Diffusion Network (NDN), The major goal of this 
group is the strengthening of dissemination capabilities in the region to better 
serve the school improvement needs of each state. 
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VALIDATED PROGRAMS AND PRACTICES 



SECTION 1 
ADULT EDUCATION 



TEACHER- COMMUNITY SEED CENTER--MassachusettS. 



8-10 



1-1 



10 



ERIC 



4 



SECTION 2 
ALTERNATIVE SCHOOLS/ PROGRAMS 

ALTKRNATIVE PROGRAM FOR LEARNING AND BEHAVIORAL PROBLEMS -Maine 2-3 

ERt'ERPRISE CO-OP--Massachusetts 2-4 

HIGH SCHOOL WITHOUT WALLS— Massachusetts 4-4 

project OPEN— Massachusetts 2-5 

ROCHESTER ALTERNATIVE SCHOOL— New Hampshire 2-6 

SCHOOLS WITHIN A SCHOOL— New Hampshire 2-7 

the TEC SCHOOL— Massachusetts 2-8 



2-1 

ii 

ERJ.C 



mncT 



MWUMW. PROGRAM POtt LGARNirtC AMD BtHIAVIOKAI. PHOBLEHS 



adoption site of 



descriptors 



CfJticat ionul AltornativQSi behavior Probloma; Lournlng Difficulties; Parent Education; 
tnsorvlco Toachor Education 



tQf^tt QUditttCt Children with teaming {ind behavior problems, classroom tenchers and parent:; 



An alternative Instructional program for students in grades 4r8 

description focus of this progrom is thr&«fold: Cl) provide an ^Itornativd instructional program* 
both academic and social* for children who exhibit behavior and learning problems in their clasaroons. (2) to 
assist regular classroom teachers in learning how to deal with acting out behavior, and (3) to assist parents 
In developing a better knowledge of child rearing skills> and the ability to copo with their children Tbtt 
activities of *he program are concerned with identifying students mooting certain criteria, providing an alter^ 
native instructional program* providing inservice education for teachers, and offering a family training pro<^ 
gram to the parents of participating students. 

Ct is a function of the program to help students successfully re^^enter the regular school program. Successful 
accomplishment of this objective is evidenced by increased attendance of students, a decrease In number of 
suspensions, and improved academic performance as measured by pre- and post ^referrals. Improvement in the 
social skills area is measured by improved behavior and related attitudes toward school in general, family, 
peers, and themselves. 

Teachers participate in an inservice program, during the school year to help to develop specific behavioral 
objectives for students, design and utilise materials, break tasks into reasonable time sequences^ sequence 
objectives, use positive reinforcement, and use effective discipline techniques. 

A year-tong family training program is provided parents of students in the program. 



evidenee of effectioeness 



lOX Self^Appraisal inventory data were analysed on the Wilcoxon 
Matched Pairs Test and were found to be significant at the p >0S 
level. During Year II eight of eleven students made gains in a 
positive direction on the Piers-Harris Children's Self*Concept 
Scale. Stanford Achievement Test data was found to be signifi- 
cant at the p .OS level utilising a t-test for related measures. 
Students with attendance problems had an average attendance gain 
of 10.7%. Suspensions and discipline referrals have decreased. 

inipltnittttQtiOtt f tout f tint tttS I^^^^^^Sh punmng. prior to initial implementation, is a pre- 

^ requisite. A staff member would be needed for approximately 

every 10 students. No specific materials need to be purchased* 



financial requirements 



Start up costs related to adding another classroom. No special 
funds need to be allocated beyond regular budgeting for schools. 
The cost of adoption or adaption would vary with the degree of 
outside consultant resources needed for inservice^ program 
development and program evaluation. 



seroices aifailable 



A funded demonstration project under ESEA Title IV-C. Awarer^ess 
materials are available, presently at no charge. Visitors wel- 
come by appointment. Awareness sessions are available, on a 
limited basis, on or off site. 





Dr« Joseph~Cape]Tutl 




contact 


Director of Curriculum 




Sanford Public Schools 






26S Main Street 


Z07-324-7940 




Sanford^ Maine 04073 




Developmental Funding; 
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ENTBRPRtSB CO-OP 



adoption tite of 



descriptors 



Educational Altemativest l>ropofUt Freventlont Work bxperlencet Secondary Education 



tQt^tt QUditnCt t>'0|K>ut3 or potential dropouts in grades 9->12 



description 



Alternative high school program for arop-out prevention* Students who ar« alienated from 
the conventional high school setting are offered a "real world" alternative that sliwlates 
the I>u9lness experience* Actual bu«inessea« Including a pitta shopj furniture factory, 
and catering enterprise are operated entirely by the students tinder professional supervl-* 
sion* bach student Is employed la one of the enterprises where he/she receives a share 
in the profits* Each student also participates in individual and group learning experi- 
ences built around the areas of nathj language artSj and social studies* The content of 
the academic curriculum relates directly to the problems and decisions that arise from 
the students* experiences in the businesses* 



eoidena of effectiwness 



Validated by the Massachusetts Department of Education 



imt^tnWntQtiOn ftaUiftnitntS l^«conmiended for units of between S and 4D students with a pupiUteacher 

' ratio of no more than a>l 



financial requirements 



Expenses Variable as enterprises ^iU be established according to the 
interests of staff, market possibilities, and availability of equipment 
and facilities; curriculum materials developed by Enterprise Co-op are 
available free of charge. 



StflfiCtS QOQtlOblt )^«spnnse to telephone and written inquiries; visitors welcone during the school day by 

appointment; consulting services by Enterprise Co-op staff and project developers for 
training of adopters; curriculum materials may be duplicated* 



contact 



Ms. Kathleen Carey 
Enterprise Co-op 
Cambridge School Department 
4S4 Broadway 

Cambridge. HA Q2138 



617*498-9278 



ERIC 



Developfnental Fundings ESEA Title tVc 
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PROfiCT 0'*l'C"l™NITIHS I'Ott PlinSONALIZINC liDUCATIONAL Nl!Ilt)S 



adoption site of 



descriptors 
target audience 
description 



Bducatlonat Aitemntlvea; tndlvldunll^cJ In!ttruCtion; Undcradi Lovers f 
Dro|iout Preventions Bnslc Skills; Career Awareness 

tJnfleraclilevin£ high school stiulcntas potential or ncttitii dropouts 



A personalliod alternative progrtim for undernchlevers^ ProjQCt OPEN providos 
personnlUed nitomatlves to the small traditional high school program and to 
the awarding of high school crQdit. Usqs group process tochntquost career nnd 
consuniQr- oriented activities and o creative approach to basic skill development. 
In a nontradltional environment t students pre guided toward goal-centered deci- 
sion-making approprioto to thqir individual needs and geared to raising their 
future career aspirations. OPEN also provides a forum for creative curriculum 
development and opportunities for staff to develop and test courses and activ- 
ities that appear to meet the less motivated students^ needs. 



tIfidtnU of tfftCtilftntSS Beginning and end-of-ycar testing in readings math and affective 

areasj parent questionnaires!^ porsonal interviews with students. 
Validated by hfassachusetts Department of Education. 



inipltnittttQtiOtt ftQUiftnWtltS ^ «tatf with training and experience In dealing with the unnoti- 
^ * vatod student--strong administration and teacher support (both 

philosophical and real) and ^'ownership" of the program. Strong 
parental acceptance and involvement. A facility which is separate* 
yet accessible to regular high school facilities. A firn financial 
and philosophical commitment to the program for at lenst three 
years/ 

fffldflCldl ftQUiftlttttttS ^l^teri^ls: Primarily commercial materials available in most classrooms, which 
" have been modified and individualised: approximately tSjOOO 

Equipment: Standard classroom A/V items: (3,000. 

Small engine repair equipment: SZjOOO. 
Staff: Three full-time, including director: two academic teachers, one part- 
time small engine instructor* one 3/4 time secretary* volunteers as 
_ • *« I tf appropriate for supplementary activities Ce.gi^ Jrt* cooking). 

services available 

Response to telephone and written inquiries* visitors welcome by appointment. Con- 
sultation with adopters for implementing the program. 










contact 


Mr. Robert A. Pcdersen, Director 




15 Green Street 






Ipswich, MA 01933 





OevelopWntal Fuading: eSEA Title IVc 
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ROCIUiSTGJt ALTERNATIVE SCItDDL 



adoption lite of 
descriptors 
target audience 
description 



Educational Alternatives; Dropout Prevention; Community Service Programs; Self 
Actualization 



Students in grades 7 and 11 trito are disaffected with the regular school prograai; 
potential dropouts 



The Jtochester Alternative School is recognised by the SEA as a model program 
demonstrating alternative interpersonal approaches and unique programs for work- 
ing with disaffected youth. An in<^school activity-based curriculum math, 
English, and social studies is combined with an effective experimental program 
and a strong community service cowponent* Many learning experiences are modelled 
on the Outwant Bound Progran* 

In an effort to communicate this mult i-» faceted program, two separate slide-tape 
shows and a 4S-ainute student -produced documentary film have been developed 
the R,A.S. and are available for presentations and awareness sessions. 



evidence of effectiveness 



Peabody Individual Achievement Test (t^lAT): project students have 
demonstrated average gains in a pre-post test of more than one grade 
level for each year of participation. 

Tennessee Self Concept Scale: project students have shown an average 
of more than 4 T-»score points increase in self concept from October to 
June. The project's philosophy is that subjective evaluation is at 
least* if not more, effective than objective evaluation* 



ifflOlfifllfifltdtiOfl fCOUifCtnCittt program can be implemented by a single teacher or entire school. 
»i|^i»»i»Mauaii^M i»i|Ufi»m»lU9 project^s philosophy is that effective education is more an atti- 



proj< 

tude than a particular structure or approach. There should be a mini- 
mum of two teaches to implement our entire program. There also needs 
to be supp<}rt from the superintendent and school board. May be imple- 
mented in one room, or one building* within the school or in other 
settings. 



financial requirements 



services available 



claries for two people, facility and utilities if out of public school* 
Equipment costs; outdoor equipment such as backpacks, sleeping bags, 
tents, rock-climbing gear, etc.; photography equipment; learning kits* 
Rochester Alternative School published a booklet entitled "Alternative 
Education t^todel: A Guide to Implementation** through the New Hampshire 
Facilitator Center, which is available through the Center at 
80 Sotith Main Street, Concord 03301. 

Slido-tape shows and a documentary film ^re available for awareness sessions* Consult- 
ing service cost is based on the rate of SS0*OO per day per instructor plus expenses* 
Two staff members are recommended; for outdoor training it is a requirement. 
Awareness Sessions General sessions. Experiential Education 

- Administration, curriculum* public relations* and widemess 
program 

- Counseling in alternative settings. Motivation, Drop-out 
Prevention, Violence 



Training Programs 
Workshops 



contact 


Mr* Tim Churchard 






Rochester Public Schools 


603-332-^2004 


15 


Rochester, Kew Hampshire 03867 
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SCIIOOt,!; WI11IIK A SCHOOL 



adopt/on site of 



descriptors 



[iducntionat AUortiattvoSt Individualized Itiscructiont Ulcmcntury CrudcHt Purctit 
rurticlpationt Tcnm Touching 



target audience 



Grades 1 - & 



description 

Based on a conci 



concern for the scudetit as an individual and the need to provide for individual differences in the 
pace cf learningi learning styles, and personal interests and needs* the *^Schoots Within A School" Project 
accomiiK^dates not only the learning styles of che students, but the Instrueclonal scyle teachers as well« 
This project fosters che development of schools and/or teams with common philosophies a:ross grade lines and 
^ three - four year program of consistent expectation for teaching an4 learning* The Project providesj a 
more personalized approach to the education of students as Individuals; a teaming appro ich to staff organl- 
lation which involves a high level of professional growth; and a high level of parental Involvement estab- 
lishi^il bettor communications between parents and teachers in the best Interest of the .ndlvidual students 
These are accomplished through three alternative schools within a school--a Conventiona School* Continuous 
Progress School, and an Activity-Centered School. Parents with consultant help from teitchlng teams are able 
to choose the phil ^opby and programs best suited for their child. Youngsters have the opportunity to try 
alternatives to match their learning style. Teachers have the opportunity to choose the program that best 
suits their philosophy and style of teaching. The project is administered by the school principal and the 
three team lenders, ^ided by three parents assigned to the alternative schools. Each school (team) functions 
with a team leader and three to six classroom teachers, with shared support of teachers of arti. music and 
physicijl education, as well as specialists in reading, learning abiHties, guidance and medi a/research « 



evidence of effectiveness 

Tlie major goal of the project was to develop three alternative schools within one school. The evidence to 
support achievement of this objective is: all families are making choices among the three schools. From 
the data collected between 1974-197^« there is sufficient documentation that student achievement in the S\/fAS 
program is comparable to similar schools in the local school district* The results of our parent and student 
surveys indicate very positive attitudes toward the alternative school program and our total school. 

implementation requirements 

Involving parents in selecting a school to best fit their child*s needs. 
Establishing teams of teachers with similar methods of instruction and philosophies. 
Planning time for teams of teachers to develop and maintain their individual schools. 



financial requirements 

salaries for team leader,s 



salaries for aidej; 



a variety of curriculum materials 
inservice training 



ERIC 



seruias available 

Inservice Training 



flrochur<?,s 

Information Packets 

Hc\sfionsc* to telephone .ind written requests for information; visitors welcome by appointment 





Mr. F> Houston 


Davis 




contact 


Principal 
Broken Ground 


School 






Concord* H>H. 


03301 


603-224-4010 



Developmental Funding: ^^^'''^ ^'^^^ '^"^ 
local 



HtLOH CPJMSSQ NO. 
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adoption site of 



deSCfiOlOfS* Educational Alternatives; RxT>eri«ntlal Uamlnft; Individualized Instruction; Secondary 
r* Hducatloni Underachlevers ; Cont 



Contract Leaminft 



tOf^et QUditttCt * Students* prlAarlly In ftradea 10-12* who are underachievers. 



descript 



ion * ^ school for capable hut low-w>tivated hlfth school students. THC offers students a short- 
tem alternative settlnft* and successful reentry Into their home school and community* with 
Innroved ahlHty to core effectlvelv with school suhj«cts as wdH a^ social and pers<}nal nrohlans* The 
Tt:C Alternative School conhines small classes in EnftUsh* social studies* math* science* and sociology 
with an outside activitv, posslhlv an all-school R«etlnj; or Independent study |iro3«cts« School trips to 
Boston and other cultural centers are undertaken freou<^tly« Classes aro small and «ost courses us» indi^ 
vidualiiad contract systems to set work schedules and ftradlnft standards* In addition to the haslc courses* 
fttudents are offered independent studv options which nay satisfy course reqiuir«ments or supplement work 
done in the regular classrooMS. The school also undertakes two outdoor education trips Per year to New 
Hampshire or Maine* These three^^to four-day proftrams reinforce our on^^caavpus exercises Involving extensive 
envlromiental exploration and leaminft and encouraftinft students to test their caoahllitles. Proftran com- 
ponents are desijrnpd to ftive students the opportunltv to n^mt in a supportive hut challenjtinft environment. 



evidence 0/ effectiveness 



Validated hv the Majvsachusetts Dcnartment of Hducation. The TEC School 
nroftram has markedly improved school attendance and participation and 
broken Patterns of tow achievement and Hi scour a cement %<hlch characterized students* former experiences. 



ffflpfefflentatfon requirements ■. profe^stc 

tance. TFC Proftram cofi!tultants« as well as one c 



ional staff/student ratio of 1 to S-12; Secretarial assls*^ 
external evaluator, to assist in implementation. Staff 
male*female ratio should reflect student pomilation In order to provide role models. A commitment on the 
nart of administrntors to support the nro^ram hoth educationallv and fiscally. The Proftram must emphasize 
a process orientation. 



financial requirements K nrot!ram can t^e developed at an additional per nupil cofit of 10*25 ner cent 

hevond the exfstinft T>er mipU cost at most bisb jvchooU. In some cases, no additional costs mav be involved. 
A wide vnrietv of curriculum materinls have heen dcvcloned hv the staff. 



services available 



Response to telephone nmt written inouirles. Visitors welcome hv appointment. 



ERIC 





\It* Pavid ,^vend!ien 








r>i rector 






contact 


T>E.r. School 




17 


1176 Greendale Avenue 


617-444*61SS 




Vecdham. MA n21t>: 





Developmental Funding; Title TYc 



RECOH CATALOG H0» Approved; Aufwst lt>7P 



SECTION 3 



BILINGUAL/MIGKANT EDUCATION 

There are no state-validated bilingual/migrant education programs for inclusion 
in the catalog at this time> 
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SECTION 4 
CAREER/VOCATIONAL EDUCATION 

project BICEP: Barnstable Instructional Career Education Program-- 

Massachusetts ^"^ 

ENTERPRISE CO-OP- -Massachusetts 2-4 

project GREENTHUMB--Massachusetts 

HIGH SCHOOL WITHOUT WALLS— Massachusetts 4-4 

project MORE: More Orientation Regarding Eni|)loyment--Massachusetts 4-5 

OCCUPATIONAL DEVELOPMENT CENTER— Massachusetts 10-4 

project OPEN--Massachusetts 2-5 

SELF CONCEPT THROUGH CAREER EXPLORATION— New Hampshire 4-6 

TRAILS: Teaching Retarded Adolescents Independent Living Skills- 
New Hampshire 10-7 

WESTPORT SPECIAL EDUCATION CAREER/VOCATIONAL PROGRAM— Connecticut 10-8 



ERIC 
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adoption site of 



fiptOfS Career Awareness^ Curriculuni DeveloPmenti In-service Teacher Hducaclcm; Community Involvement; 
Elementifv fiducation. 



target audience Students In trades The in-service trainlnft Proftron nay he used with elementary 
and middle school teachers of all subject areas. 



OtStfiptiOtt K-6 career awareness proftram Providinft curriculum for student 
teachers. 



use and ln-«ervlce training for 



Project BICEP is designed to develop a career awareness curriculum model that can he used in the reftuLar class- 
room. Currently, RlCCP has three validated curriculum ffuidehooks available for classroom use. Each piidebook 
addresses a separate academic area-mathematicst social studies* readinie/lanKuafte arts--and includes a variety of 
instructional activities that teachers can use to infuse career education into thetr existinft elementarv curriculum. 

In addition to its curriculum development activities* RICEP also provides in-service tralninft for elementary 
teachers and administrators and also maintains an extensive career education Resource Center* RlCEP has an 
evaluation deslftn and Instruments assess the impact of this exentPlary validated career education model. 

The BICEP curriculum was field tested hy fortv teachers irt four school districts over a one-year period and 
revised hased on the field test data. 



evidence 0/ effectiwness Project BlCEf has received Massachusetts State Validation for niffuslort. 

Results of a comprehensive three.year evaluation nlan indicate that hoth students and teachers have shown 
significant increases in their knowledEe of and attitudes tward career awareness. 



ERIC 



ifflpfefflentation requirements 



In-service traininft from a 4^hour model to a 
det>endinft upon components desired by adopters, 
fio special facilities are needed. However, three of the BlCfiP adoption models reouire space 
for a Career Educat ion Resource Center, 

Office enuiPi^ent and telephone if Career Education Resource Center is adopted. Otherwise* no 
jcPecial equiT^ent is necessary, 

BICEP rurricuhm, ^fanaftemcnt and llesotirce materials, ^ diictrict can adopt nny of the four BICEP 
models: ^fodel A: Full BlCFP Adoption; Model B: Modified BICEP Adoptions Model C: Curriculum 
4* - Model/lj-Service; and KodeJ P; Career Education Resource Center* 

/ifldflCldl ftOUIftttltntS Approximate ner pupil co^tts for the four RTCEP Adoption iiodels based upon 
a K-6 student population of 250^ are; 

M6de I _P Curriculum Guidebooks 

'5 7 760 i^fathematlc's %12 science 

S,6<; Social !;tudies IS Heal th/Phys, Ed. 

Rcad/Unft, Arts 15 Fine Arts 



Facilities: 



. Enulpnient ; 



Materials : 



Continuation: 



Model A 



Model H 
3,38 



UtOdel C 

n 



S12 
IS 
12 



sermes available 



In addition to its services to the Ramstahle Public Schools* Project BICEP offers 
the following services to districts interested iti adopting and implementinft career education: 
assistance in the orj;anU:itlon and Implementation of a Career Education Resource Center* 
in-service tr:iininf; in the Infusion of career education at elem^tary level for teachers and administrators, 
curriculum materials appropriate for use at K-6 level in all elementarv school subject areas* 
assistance in orSaniiation, management and ev^iluation of a comprehensive career education Proftram* 
training in the devclopntent of a Comraunitv Resource Service, and 
assistance in the development of a Community Advlsorv Council* 



MS. Patricia I 

contact ''''' 



Puffv, Director 



T44 West Main .Street 
Hvannis* MA 02A01 



617,771-1721 



Developoiental Funding: tshx litl* fVc 
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mm 



HIGtl SCHOOL WITHOUT WALLS 
INTERNSHIP PKOGHAM 



adapt'm site of 
descriptors 
target audience 
description 



Experiential Learning; Studcmt Intemship> Secondary Education; Occupational Bducntlon; 
Career Education; Work Experience; Coiurnnity Involvement 



Students in grades 9*12> including gifted and special needs 



A Community Based Educational Program with Controlled Uamlng Objectives 

Tne intemsnip is a commin it y- based occupational ^ vocational^ and career education 
training program. The training is accoi^lished by linking an interested student 
to a professional tradesperson in the coDflnimit/ that is working in this student's 
field of interest* A curriculum is jointly developed between the student^ trados- 
porson> and a ataff nember. Thla educational process is closely monitorod by the 
project staff. Ttie students do not get paid for this training but get full high 
school credit as they would for a course offered the school. Usually students 
involved in the program take their academic courses ^t their school in tho morning 
and spend around 2H hours each afternoon training with the appropriate conmunity 
professional. The career choices available are limited only by the availability 
of community resources. At the demonstration site, eighty students are presently 
training in fifty different areas of interest* This prograa complements existing 
in-schoot programs and can be adapted to an urban or rural setting* 



etfidence af effectiveness 



Both fornative and summative evaluations conducted over a 3*year 
period indicate a high degree of effectiveness with respect to 
learning and post course outcomes. Validated by the Massachu- 
setts Departnent of Education. 



impiementation requirements 



Requires careful initial planning and strong comnitnent to this 
mode of learning. Requires a coordinator to establish the pro- 
gram and ongoing monitoring staff (approximately 35-1 ratio). 
Transportation to and from learning sites must be provided unless 
other transportation is possible. 



financial requirements 



Ktajor costs are tor statf and transportation; material costs 
are incidental* 



StfVittS QVOilOblt Response to telephone and written inquiries* Planning resources are available 

on a consulting contractual basis. All materials will be shared. 



contact 



£>r* Ed Maurer 

South Berkshire Educational Collaborative 

RFL> 2> uox 101 F 

Great Barrington> MA OllZu 



413-S2S"^410 



Developmental Funding: ^^^^^ Xitlt IVc 



CBTALOG NO. 4-4 



Approved : 



PROf£CJ MOrc^ Mor« Orientation Re^ardinfl Gttnloyment 



adoption site of 



dtStfiptOfS Career Gxplorationt Hareer Fducotiont Work Study Proflraiat Glenentarv Education; Secondary 
' Education 



tQfQtt QUditnCt Students and staff grades 4.U* 



dtSCfiptiOn A Career Information a*id f^idance Center located at the hijth school provides materials, 
resourcis, and some instruction through the Center counselor* and helps teachers in elementary jtrades who 
are providing career awareness activities* Resource speakers from the world of work are used* Some career 
exploration occurs at the eiehth grade level while more intensive career awareness and exploration activities 
in (grades 9~\2 are supported hv Career Information and Guidance Center resources* These activities not only 
orient the students to the Center and provide for indenendent study materials, hoth print and nonprint* hut 
also provide for classes in the Center itself* As the Center has expanded its operations* infusion of career 
materials and nrocesses have taken Place in a number of high school department courses* 

The Work/Study program offers up to half of the Participants who are Potential school leavers and/or special 
needs students entry j^evel or other work experiences* 



evidence of effectiveness V.alidafvd hv the Mas.iachujtetts Aerartment of Education 



implementatm requirements project 

he Selected. Inplementat i5n re<njirements and cost 



can he adopted in its entiretv or individual connonents may 
ts varv according? to level of program chosen* 



financial requirements Staffing* materials, e<»uitnnent. facilities will vary with the level of 

implementation^j career awareness and exoloration nroerams can oPerate with existing staff resources if 



appropriate materials are availahle. 



sermes aoailable MORE staff are currently Providing implementation services to three adopting systems 
in Massachusetts, MORE witi respond to telephone and written inquiries* and welcomes visitors hv appointment* 
hut is not prepared to provide services to other systems* 



ERIC 



nr, Killiam J, NelltRan 
^ Superintendent of Schools (Project Directorl 

COfllQCl 24 Converse .Street 

Palner* MA 0]06f1 413.233.0^13 



DeveloP»T>enta1 Funding; fiSEA Title TVc 
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Approved; ^^nt 1979 



mncT 



SELF CONCEPT THROUGH CABBBB RXPLOBATION 



adoption $iu of 



dmriptors 



Career Awareness; Uadershlp Dovolopmentv Communication skills; Comnuntty Involvement^ 
Junior High; Tutoring 



tQfQtt QUditntt students in grades 6, 7 and S 

description '^^^ ^^^^ concept through CAttEER EXPLORATION Program Includes 
f component* 



a summer as well as a school year 



During the suunerj each student spends one week exploring a career cluster they're interested 
in by shadoi^ing a worker for five days. All students rhen reconvene in the afternoon for dis- 
cussions and participation in recreational activities that focus on value clarif icationj decision- 
making and self ai^areness activities. Also incluiled In the afternoon sessions is a leadership 
program in i^hich students organi:tei plan and implepent the majority of the activities. 

Students must attain a minimum of one hundred career logs (personal interviews) during the six 
week program. During the school year component the ti^enty summer students work on a tutorial 
basis with teachers and students in grades 1-8^ where they help teachers integrate into their 
classes the career education units they wrote during the summer and organi:te small groups 
of elementary students to teach career awareness. The students rely on the career knowledge 
they developed during the sunner in teaching the other children. There are also in-service 
activities throughout the year related to career education. 



evidence of effectiveness 



implementation requirements 



Validated at Level I by the K. H, Council of Setter Schools with a 
2nd place award in 1976. Also validated at Level H by State Depart- 
ment of Education, On the Piers^'H^rris Self Concept Scale> program 
students Increased their percentage nec score on an average of IZX 
from pre-test to post-test while the control group increased their 
percentage by Uss than 2%. On the Stanford Achievement Test the 
average C.E. student increase was 1.8 years over a one-year period. 
Also there was an average student increase of ISX on a program* 
developed scale measuring leadership and responsibility. 

The program can be adopted in its entirety or adapted to the needs 
of the individual school. Necessary requirements include: a 1-2 
day training workshop on the adopter's site; a program director* a 
leadership director and drivers. Materials necessary for adoption 
are available from developer. A single teacher* groups of teachers 
QT an entire school can adopt this program. 



financial requirements 



services available 



The approximate per pupil cost for target group students, including 
the summer program and the follow-up phase Is $250.00. All neces- 
sary materials can be purchased for $100.00. All other equipment 
is generally available In every school. 



A slide tape overview of the program is available at no cost. Also 
a brochure and information booklet will be sent lo potential adopters 
upon request. Training workshops can be held on adopter's site. 
Visitors are welcome to speak with student participants. 



contact 


Mr. Robert J. 


Tarantino 






Fdward Fenn School 


603-466-3334 






Ttorham, n.h. 


05581 


3335 





Developmental Funding: hSE-A Title Tvc 
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SECTION 5 

EARLY CHILDHOOD/ PARENT READINESS/ PARENT INVOLVEMENT 

EARLY INTERVENTION PROGRAM— Connecticut 10-3 

EXCEPTIONALLY READY— Rhode Island 12-3 

EXPLORING CHILDHOOD/S.A.D. #35 PRESCHOOL PROGRAM— Maine 5-3 

IMPACT PARENT PROGRAM- -Massachusetts 5-4 

the PROVIDENCE PLAN FOR IMPROVED HEALTH AND NUTRITION— Rhode Island 12-8 

SCHOOLS WITHIN A SCHOOL— New Hampshire 2-7 
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5-1 



2* 




adoption site of 



descriptors 



rros(:hooi HJucttclon; Carly Tdontilflcacion; Intt^rvontion; Puront Partlclputlon; 
Purcnchooil Huucutlon; tarly Childhood llducucion 



target audience 



Children the year heforo thoy are eligible for kindergarten; parents of children enrolled 



in the preschool program; 
Cour^Q 



and high sehool students enrolled In the Exploring Childhood 



A three phase effort that involves the childt the parent, and the high sehool student (future 
iltf^«»mn«tAn P*^*"^) working together towards a better understanding of the variety of skills neeessary for 
UCSCripifOfl the total development of the young child 

The goal for the ehUd Is to provide a program desigiied te meet the varied ne^ds of individual ehlldren. The 
following aetivities are available for tne ehild: (1) partielpation in a two-day per week aetlvity program 
designed to meet the Individual needs of children in their development of skills in the areas of speech and 
langtxagei fine notor coordinationi large motor eoordination* pftrceptiotti eognitloni and social -affective rela- 
tionships! (2) sereening uetivltie^t designed for early Identifl 'Nation and Interventiont (3) speclfieally de- 
signed aetivitles aimed at overeoming problem areas as Identified, and (4) coonlinated school-home program 
through use of preschool library. 

The goal for the parent is to provide aetlvities and opportunities for involvement aceordlng to the needs and 
interests of the parents. The following aetivities are available for the parent: (1) attendanee and/or 
participation at the presehool sitei (2) a presehool library that contains a variety of materials and books, 
for parents and children to share together at homei (3) opportunities to partleipate in small group discussions 
of various topies aeeording to the needs and interests of those involved* and (4J four large group meetings to 
aid in the development of parental awareness. 




eitidence of effectiueness 



Effective methods of screening children before they enter kindergarten 
through early identification and interventiont of easing the transi- 
tion from home to sehooK of aequainting parents with the sehool 
system, ^nd of providing the high school student (future parent) 
with an understanding of ehild development. 



implementation requirements 



Place to conduct the preschool; preferably not in school building. 
One teacher and one aide would be necessary for approx. 100 students. 
This would allow for four sessions at two days per week each session 
and one day per week for planning and individual work. Materials 
necessary to furnish a preschool room* 



financial requirements 



services auailable 



X 

The operational cost of this program was approx* S210 per student 
based on 100 preschoolers. Cost would vary according to place, siie, 
and extent of the program. Materiiil eosts vary depending on their 
acquisition through purchase or do^mtions. Also, volunteers make 
materials ■ 

The disseminating activities for this project are funded through the 
State Departnent of Educationt Augusta, Maine; under a Title IV Grant 
for innovative educational programs. 

Visitors are welcome by appointment. Awareness and training sessions 
are available on-or-off-site by arrangement. Descriptive manual avail- 
able for purchase through the project. 



ERLC 



contact 



OevelopmenUT Funding: 



Ms. Janice Cerabona 
Director 

Office of the Superintendent 
P.O. Box 126 

South Berwick* Maine D390B 



207-3B4-221D 
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Approved ; 



IMPACT PAREHT PROCRAM 



adoption site of 



descriptors 



Parent fiJucotion; Burly Childhood Dducatlon; Parent Influence; Family-School 
Relationship^ Parent tnyoivement; Curriculum ^faterials 



tQf^tt QUdittttt l^aront5 of kindergarten^ aged children 



description 



An oight-5e55ion workshop series designed specificffll/ for parents of /Oung children focusing on 
the parent as a teacher and as a commmicator/disciplinarian , The IMPACT Parent Program is an 
exemplary early childhood/parent education program designed for pftrents of kindergarten chlldreni 
In August 1978* this progran gained statowlde recognition as the first project of its kind to 
receive validation froni the Massachusetts Department of Educatloni XMPACTM goal is to mojtimiie 
each child's educational potential by assisting parents to realize their potential as parent* 
teachers and encouraging them to take an active role In their chlld^s education and encouraging 
and assisting both parents and teachers to develop more effective conAunlcatlon between the home 
and school. These goals are addressed prinaril/ through a workshop program that consists of 
eight sessions^ combining lecture and discussion with '*hands-on" learning experiences, parents 
are expected to actively participate In the home activities suggested by the workshop leader^ 
The IMPACT Parent Program includes: 

. A workshop program (eight two-hour sessions) focusing on the parent as a teacher and 
the parent as a communicator/disciplinarian 

. A Workshop Leader's Manual and Workshop Leader^s Parent Notebook that includes handouts 
and Other workshop-related materials 

. Consulting and monitoring services to the Workshop Leader(s) 



evidence of effectiveness 



A State Validation Team ifound Project IMPACT to be effective^ cost- 
efficient and exportable. 



ffflpf 



[tfmtfn«#«««An itAAf»itAMftAn#« Staffing: A Workshop Leader with knowledge of early childhood develop- 
PIIIP fllQIfUfl rPtfUirrflKfllS ment (at least Z years of classroom teaching experienceij discipline 
and'communication techniques and group process skills. The progran has been found to be most successful when led 
by co-leaders who have had kindergarten or nursery school teaching experience. 
Facilities: A meeting room for workshops. 

Equipment; Carousel projector, 16mm projector* overhead projector* screen. 

Materials: IPP Workshop Leader's Manual: a Management Guide to conduct the IPP; a se.: of IPP overhead trans- 
parencies; the IPP workshop Leader's Parent Koteboolt; "A Day in Kindergarten^* slide presentation; 
"Everybody Rides the Carousel" (a 24-«inute, :i6jMn filmj. 

ftttQliCtOl rtmttrtlMtttS mitial start-up costs between J300 and SSOO, not Including consulting services. 

iht IPP packagcj including the Workshop Leader's Manuals Parent Notebook and 
Management Guide currently sells for S75. 



StfVittS QOOilOblt IMPACT staff Is available to conduct in-service training or to provide consultation 

services. Fees are negotiable. 
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^r^. John D. MarvellOj Director 






contact 


Project IMPACT 

57 west Main Street 


617-28S-7766 
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Korton, MA 02766 
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SECTION 6 

ENVIRONMENTAL EDUCATION/ SCIENCE/ SOCIAL SCIENCE 



BEEP: Bedford Environmental Education Prograra--Massachusetts 6-3 

BRKWSTER WINNIPESAUKEE PROJECT-New Hampshire 6-4 

project EXPLORATION— Massachusetts 6-5 

FACING HISTORY AND OURSELVES— Massachusetts 8-5 

project GREENTHUMB--Massachusetts 6-6 

HUMANIZING BACK TO BASICS IN SOCIAL STUDIES--New Hampshire 9-5 

LEARNING THROUGH ART— Massachusetts 11-6 

LITTLE TIME MACHINE— Maine 6-7 

MAINE STUDIES CURRICULUM— Maine 6-8 

project OPUS: Occupational Program in a Universal Setting--Massachusetts.... 6-9 

project OUTSIDE/INSIDE— Massachusetts 12-7 

WALSE: Water, Air, Land, Solar Energy--Massachusetts 6-10 

VOUTH AND THE LAW— Rhode Island 6-11 
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PROHCJ 



OtiGP: OodfOnl EnvirOnmoncal l^diiciic Ion Program 



adopt/on lite of 



descriptors 



Bnvlronmoncal education: Lilementary Gducatlon; Special Bducaclon: 
Voluntoora; Cotuiuinlty InvoWemont 



tQT^tt QUdittlCt Scudcnca In it^atl^s K-6 and special needs students 



dtStttptlOtl ^ program Integrating environmental principles and study into the regular curriculum. 

Ttio study of the environment progresses Dy grade level trofm self to classrocnit faxiliyt 
comonunityt nation and jtlobe. Studc^nts learn about the environment t ecological balance* 
the relationship of living and non-living organlsmst basic needs and Interactions* and 
human impact. Students are encouraged to develop awareness of self and others* respon- 
sibility,, and problem-solving skills* Trained volunteers assist teachers with three 
seasonal field trips wnicn provide the focus for study units at each grade level. A 
variety of learning styles are accommodated through a broad range of learning concepts. 
Tho project has developed guidelines for each grade level for integrating biological/ 
physical and social/ psychological study of environment into the curriculum. 



evidence of effeet'mms 



validated by the Massachusetts Department of Education. 



implementation requirements 



financial requirements 



StfVtCtS QVOtlOhlt Response to telephone and vritten Inquiries. Assistance in developing resource 

centers* identifying local learning sites and curriculum adaptation* Training 
for teachers and community volunteers. 



ERIC 





Ms. Cricket Boyle 




contact 


Director, BEEP 




Davis School 


617-275-6804 




Bedford, MA ai730 





Developmental Funding: tSEA Title IVc 
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rao/fCT 



adaptian lite af 



deseriptars 



School ComrnunUy Rolatlonsbip; Hcologyi environmental GUucmionv Social Studies; 
Secondary Education 



tQf^tt QUditnti Students of all abilities grades 9 - 12 

descriptiaa 

Brw5ter Academy* a private high school In Hfolfeboro* New Hanpshlref has been developing a nev approach to teach- 
Ing local environmental and gov^enunental Issues. The primary eiiphasls in this educational approach is to have 
students develop and carry out data collection studies* which will benefit a community group or governnentai 
agency. The goals are four-'fotd: To provide local government agencies and citizen groups with Information which 
they would otherwise have insufficient time, funds> or manpower to collect, to t^ach the students how to cooperate 
and work within local governmental and coonunity groups* to provide a practical application of the student*3 
knowledge scientific and social concepts, as welt as his/her mathematical and writing sklHs* and to develop 
A better school-eomraunity relationship, by having the school provide the comniinlty with more services for its tax 
dollar. At Brewster this educational approach has been incorporated into the school's curriculum both as a sepa- 
rate course offering and as one portion of a regular course in the curriculum* In the forwer situation, the 
problem was approached from more than one perspective^ For example, the social, political and economic aspects 
of a water quality problem was dealt with as well as the measurement of chemical parameters to detect pollution. 
Research into single aspects of current environmentai problems was also incorporated into a regular social studies 
and science course^ Projects that have been developed include water quality monitoring programs for looal lake- 
front associations, fish population studies done In cooperation with the New Hampshire Fish and Game Department* 
and .in inventory of wetlands for the Wolfeboro Conservation Comaissioni Several of the recipient agencies have 
donuted time, fiindsi and equipment, in appreciation of the work accomplished for them. 



evidence af effectiuene$$ 



l>urlng the developmental stages, the effectiveness of the program was measured with questionnaires distributed 
to each student involved. The students were enthusiastic about the program and felt that its approach made 
learning more meaningful. The cooperating agencies praised the quality of the student work and showed their 
iipprcciation in the form of donations of fundsi personnel time, and equipment. 

The project is validated nt Level [It by the Title IV Office of the New Hampshire Department of Education. 

imj^ementatian requirements 

The project approach can be incorporated by a single classroom teacher* The topic chosen is dependent on the 
teacher's background and the students* abilities. The equipment needed varies with the project chosen. Many 
projects can be conducted using materials normally available in the classroom. IJuring the preliminary planning 
st^ige, the teacher must establish a working relationship with the cooperating agency to insure that the project 
'Ui designed )^iJl proiride iriformation useful to the agency. Arrangements must also be made to schedule at least 
one long class meetiag {1-2 hrsj per week during the data collection phase of the project* especially if travel 
to .1 study site is involved. 



f'maneial requirements 

Most projects can i>e designed so ) 



Most projects can "be designed so that the only equipment needed is that which is normally avaiUble in the class- 
room. The projects tested have required about SlOO'SJOO in start-up costs. If specialized project -specific 
equipment is required, it can occasionally be obtained on loan from the cooperating agency. 



services auailable 

Curriculum Guides* developed by the project staffi are available to teachers interested in adopting the project. 
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Mr. Kenneth D. Kimball 




contact 


Oirector 

Brewster Winnipesaukee Projeet 
Brewster Aeademy 
Wolfeboro. m 03394 


603-569-1600 



Developmental Fuwltngt CSIIA Title IVc 
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adoption site of 



descriptors 



Bxporlontial Loarning; Curriculum Dovolopmont; In^orvico Todcticr Education; 
Outdoor education: physical Education; Student Loadorship; Urban t-nvironment 



tQf^tt QUdittttt Teachers and students in t>ubllc and prtvnto middle and high school proftrama 



description 



Project Ifxploration^basea on the philosophy that tho iaa;torlty of present schooling is 
an QSsentloUy passive process* operates tron a strong belief that experience is an 
important aspect of learning. Study* discussion and reflection are vital to the ex- 
pansion of knowlcdge^but doing and experience are essential to understanjing and 
individual development, bxploratlon seeks to incorporate strategies into the learn- 
ing process vhich engage students in the natural world^ their communities^ and each 
other. We intend for students to test themselves and the realities that lie behind 
the textbooks and abstractions of the classroom. 

bxploration has sought to integrate experiential learning Into a public high school 
in a number of ways. The staff serves as a resource to teaching personnel in the 
development of experiential learning strategies which will enhance and conpliment 
classroom work. These efforts have resulted in the integration of strategies such 
as canoeingt oral history* cultural journalisnt city scavenger hunts* orienteeringt 
outdoor cooking and rock climbing into the high school curricula. A basic and 
advanced Physical Education program has been developed in conjunction with the 
Physical Education Department. A recreation/skills program of outdoor activities 
such ^3 hlkingr white water canoeing* and rock climbing is conducted by the Project 
stuff. This pro^rem incorporates overnight trips as well as after school activities. 

The Project presently serves as a resource In middle school and high school programs 
:is well as in Teacher In-Service Education and Adult Education. 



evidence of effectiveness 



An extensive evaluation study was com|>leted« Project received State 
validation. Our evaluation results demonstrate significant changes 
in students communication skillSt epplication of knowledge* attitude 
towards learning! knowledge of self and others* ability to be an 
effective group member* and awareness of the world around them. 



implementation requirements 



High commitment to student learning as well as exploring environments 
and processes beyond the traditional classroom setting* 



financial requirements 



The necessary financial resources are dependent upon the nature and 
level of a given adaptation. 



StfVtttS QVOtlOhlt Further information provided via telephone or written inquiries; "Open House*' days 

for visitors to the project site; consultation help and workshops in the design and 
implementation of experiential learning strategies; an overview slide tape presenta- 
tion by a staff menber to develop awareness. 
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Mr. Paul hfcGowan, Project Exploration 




contact 


North Middlesex Regional High School 




Main Street 
Townsend* MA 0H69 


617-S97-SS17 
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PRCUECT GRbBNttlUMB 



adoption lite 0/ 



descriptors 



GducatloHEiL Alternatives} Secondary EJucatlont linvlronmentai Education; Career 
C^lucatlon; Dropout Preventloni llortlculturei Grounds Keepers; Tean Teaching; 
A4lulc education 



target audience 



Students In grades 9-12 needing personalUed acadenlc/sklll experiences; potential 
Jropoutsi some special needs students 



description 



Utilizes differentiated staffing Including teachers* aides and student leaders to carry out environmental work 
projects on school grounds and other town-owned land in a three-consecutlve-periods program. Horticulture and 
forestry^ Landscaping, conservation and g round skeep in g provide a focus for small group activities that experi- 
entialiy teach skills, concepts and positive work attitudes. Develops career/ vocational interests and exjMrl- 
ences. Community-service projects have been performed for the School Department* Park Departmentj Town Forest 
Committee and Conservation Commission. Students earn three credits for participation. Ttie project also coor- 
dinates use of the greenhoijse by other science departwent classes and grade levelsj offers a one-i*eriod Horti- 
culture I class, and serves as a learning site in the Evening Adult Education Program^ 



Cited by visiting t^aiii of N.E.A.S.C. **for the success (of the project) in dealing with students for whon it 
wa^ designed/' Data on the attainment of program objectivest gathered by a third^party consultant* overwhelm- 
ingly indicated that these objectives had been net and that the program is a model for the rest of the school. 
Validated by the Massachusetts Department of Education. 



Retfjires access to woods/iSrest area antTgarden site. j^CGreenthumb^s 28 x 60* structure was assembled by stu- 
aents and school buildings/grounds staff from kit niaterials Project's coiaponents enable adopters to select 
all Or parts of it according to needs and resources. Most successful with teachers who enjoy group projectSi. 
diff(*rentiated staffing, team teaching, individoaliied instruetion. School scheduling is affected to provide 
three conseeutive periods for participation. 



Variable with sehoot needs and setting. Creenthumb staff will assist in school/community resources and site 
reviews, budgeting, and materials and equipment planning. Staffing consists of two teachers* two instructional 
glides, and student leaders. 



Visitors weleome at demonstration site by appointment; students who are potential participants encouraged to attend. 
Awareness and training workshops* proeess consultation for adopters* adopter site inonitoring and assistance* 
A variety of n^aterials av^iilable* 



evidenu of effectiueness 





financial requirements 



seritices aoailable 



contact 



Mr* Douglas S* Fleming 
Direetor* Projeet Creenthumb 
Lunenburg Public Schools 
Lunenburgt MA 01462 



617-S82-9941 




O Developmental Funding; bSEA TitU IVe 

ERIC 
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fRO/f CT UITTIV. Tim MACIIIHI! 



adoption site of 

dtStfiptOfS Social Studies; CuUuraL Contoxt; In-Sprvicc Teacher Education; Rural Areas 

target audience Auagc icvds 

deSCfiptiOa ^ ^^^^^ teaching history through student experiences at an authentic historic site 

Enables students to establish an identity with the past and develop an appreciation of the present through an 
experiential education model using a local historic rosourcei Norlands, This site consists of a mid-lSth cen- 
tury one-roont schoolhouse, a farmer^s cottage and bam with surrounding farm land and woodland. The model, 
adaptable to any local historic site., demonstrates that overlook^ or under-used historic cotnmunity resourees 
staffed inainly by kelJ-tralned volunteers* can provide valuable educational experiences for students of sH 
ages* "Little Time Machine Journeys Into the Past" describes the four components of student experiences: 
Journey 1 , A Typical Day in School in the 1840's, has students spend from l*s to 4 hours as scholars in the 
completely authentic Norlands one-room school. Journey U , Life in Rural Mainet 1840-1880.. is a total partici- 
pation program kith students living and working In the fanner's cottage* bam, fields and woods, doing the 
many indoor and outsido daily chores required of a farm family at that time. As part of their four-hour 
experience on the farm^ boys i^ork with the farm oxen and girls prepare an authentic noon neal. Journejr J/\ I , 
"The Busy Cradle*^ is a participatory story of the Washburn family, one of America's great political d/nasties, 
whose home ^as Norlands, Visiting students role-play the seven Washbum sons and their three sisters inho 
visit their home, journey IV , "A Visit to the Farm," is a shortened and simplified form of Joumey II for 
younger children, including visiting the fam animols and the old tools and implements, comparing the old 
farm kitchen with their own, and baking combread in the wood stove. Adult Live-In Program is the teacher 
in-service component, an in*depth, total involvement experience in rural Maine life. Techniques of role 
playing, inquiry, primary research, story telling and history-based creative dramaties are leamed experl- 
entially during the four-day live-in period* (3 re-certification credits are offered,) 



evidence of effectioeness T-test of signifieance between pre-and post-testing indicated that 

unusually significant learning had occurred. In addition to dranatie 
gains in cognitive growth, participating teachers indicated that stu- 
dents showed a marked increase in interest in history as a result of 
the project. 



/fflp/ementat/on requirements Availability of an authentie local historic site where students can 

experience the past. Consultation and training at Little Time Machine 
for adopter director and staff, with further assistance available at 
the adopter's site. How-To-Po-It ^ a procedures manual, available at 



financial feOUIfetttentS start-up eost was $7.39 per pupll. continuation cost dropped to $2.76 

^ per pupil because of expansion of the site and mass use of the project 

(8500 students and teachers during the third y€farj by schools from a 
sixty-mile radius. 



SefWCeS available speelal funding supports this project's dissemination efforts, J 

Awareness materials are available at no charge. Visitors are welcome 
by appointment. Training sessions are available on or off-site by 
arrangement, costs to be paid by adopter, f^roject staff can attend 
out-of-state conferences if expenses and wages are paid. Materials 
are for sale through project. 






Mrs. Alfred Gammon 




contact 


Norlands Living History Center 


207- 897- Z2 36 


R.D. ^2 




Livermore Falls, Maine 04254 





Deve1op(T>entaI Funding: 
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PRO/fCT 1^"^!^ STUDIES CURtllCULUM 



adoption site of 

ScStfiOtOf^ Cultural Context; Cltiicnshlp RQ£pon»lblllty» Curriculum Pltmningl Social Studies^ 

UWMipiVI? Rofldlng Improvftmont J Junior High 



fitM09 itiiAi0nf0 Social p*udles students and teachers, preschool and grades K-12* In public and prlvato 
lOrpPi OUUfPfltP schools (formal education programs^* and young learners, from e&rly childhood to young 
adults* and youth leaders in out-of-school programs (nonfonnal education programs) 

J 4 * A social studies citizenship education progroa for all students* preschool through grade twelve, 
OtSCftOttOtt state studies, focusing on Kaine* and designed to develop reading skills in the content area 

A model program in st^tte studies which provides a tested and, proven process of currlcultiA development and a cur^ 
rlculum framework for the Study of a state. Learning activities in this social studies program are organised 
around four broad, interdisciplinary themes: CO environment/fihysical geography* (2) social life* (5) economy* 
and (4) government. The activities involve students in studying each of the four themes to help them acquire a 
sense of place (study of the local convnunlty* state* and relationship of the state to the nation and worJd) and 
a sense of time Cstudy of the past, present* and future). 

All activities are designed to give the teacher maximum flexibility for selection* adaptation* and sequencing 
to meet individual needs of the class. Suggested performance objectives* identified vocabulary words* and 
keyed concepts and understandings for each activity Increase the educational potential for student learning. 

A set of concept and skill development supplementary social Studies units, including teacher^s guides and stu- 
dent reading books for each grade level, preschool through grade six, prepares students for a full-year course 
of study at junior high school* The junior high school Maine social studies course is based on a teacher's 
guide/insiructional materials book and student textbook. All student reading materials are designed to develop 
reading skills in the content area. A guide correlating Maine and U.S* history for secondary levels ri^inforces 
the program, A Maine studies sourcebook* grades K-12» provides a wealth of supplementary teaching ideas and 
resources* 



All units, activities* and student readings were initially published as 
trial editions and subjected to an extensive planning, pilot^testing, 
tfffjil^nj»tf aI rfillrfi<»#ftiirfinrfi«« review, evaluation, and revision process before being edited and published 
PVfUPfltP Qf SffSCllWnnS in final form. The elementary units Involved K-6 teachers in two adminis- 
trative school districts in the planning, testing, and evaluation of trial editions. The junior high Maijie 
i^irj^go course was planned, pilot-testedt and evaluated by teachers in over one-third of the public school 
systems in Maine representing all sixteen counties. Over 5,000 junior high students, in experimental and 
control groups, participated in the pilot^test course* completed pre-post tests and assisted in the evalua- 
tion of the trial edition of the textbook. Additionally, a number of experts reviewed all materials for 
accuracy, student interest, and readability, 

implementation requirements 

All Wterials are designed to be used by teachers with little or no inservice training. Purchase of a 
teacher^s guide for each teacher and individual student reading books is recommended, A brief awareness 
workshop of about one hour is desirable to acquaint teachers with the philosphy, organisation, and sug- 
gested teaching methods of the curricultim. A teacher education course, ''Teaching Maine Studies," is 
currently being planned for teachers desiring more background for teaching about Maine's environment* 
social life* government, ^tnd economy. 



financial requirements 

Cost estimates win be available in 



available in the winter of 1980, Firm prices will be set in the spring of 1980, 
Materials will become avckilable during spring and summer of 1980, 



services auailable 

A descriptive brochure is available at no charge, A complete complimentary set of Maine Studies materials 
will be made available to the Maine school systems sending an official curriculum representative to & re- 
gional demonstration workshop. Special demonstrations and visits may be arranged by appointment at the 
project size at Gardiner Regional Junior High School. Information on ordering of the materials will be 
made available by early 1080. 





Mr* Dean Bennett 










contact 


Project Director* 


Maine 


Studies Curriculum 




Gardiner Regional 
R*F,0, tfSA 


Junior 


High School 


207-S82- 
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I'BOJCCT OPUS: Occupationiil ProgroM In n Univorsal Sotting 



adoption site of 



descriptors 



llortlcultutoi Secondary Education: Greenhouses! Gardening 



tQfQtt QUditnCt Students in grades 9-12 



description A horticultural progran offering practical application of classroom learning. 

Students and teachers are provided vfith a ''laboratory" to test and Ijnpleoent the theory 
tauii^ht in the classroon. The laboratory consists ot a greenhouse and five-acre garden* 
Teachers in all disciplines within the secondary currlculun have the opportunity to use 
horticulture as *'liviitg" Illustration of their subject matteri including English* nath* 
historyi foreign language and culture, and chenistry. 

The program is also an alternative to study hall in which students can earn graduation 
credit. 



evidence of effeetiveness 



validated by the Massachusetts Department of Education. 



finp/0in0n(d(fOn rtmiirttntntS Access to a greenhouse and garden setting. 



fmanciai reqmremeats 



Depends on resources available to the adopter. 



StfViCtS QVOiiObit Response to telephone and written inquiries. Visitor.'^ welcome by appointment. 



erJc 



contact 



Mr. Ken Songer 

Turner Falls High School 

Montague, m 0l3Sl 413-863-2553 



Developn>ental Funding: ksea Title ivc 
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WALSB: Wutor* Air* Land* iiolnt Gnorg/ 



adoption site of 



ut$tfiOtOf$ Gnvt ronmofital ffducatlon* SocUl srudles; Junior High SchooU* 

Science Cuttlculuni Insorvtce Teachet Education 

tQfQtt QUdlttttt Heterogeneous general clashes in grades 7'9* Units have been successfully 
*^ piloted with special needs groups, 

dtStfiOtiOn Multidisclplinary technology environmental studies for junior high classes, HALSE 

is an environmental education program that proposes to increase the en(viron»ental 
literacy of participating students and teachers. It provides parallel science and 
social studies materials to supplement course work at the junior high level. Four 
units have been developed: NoighbOrhood Lifelines* which explores systems to pro- 
vide basic needs In the immediate community; Mobility Pactorj which investigates 
the impact of transportation technology on our culture; Urban Heb* which provides 
an environmental perspective on the growth of a city; and Good Life* which con- 
siders the role of the individual in relation to both intomal and external environ* 
ments. Units average about 2S class periods in science and in social studios. An 
inservice component provides teachers with an overview of program content and with 
general environmental Information. 



evidence of effectiveness 



Summative evaluation of units 
design with pilot and control 
and suburban school settings, 
gains in knowledge about envl 
state validation August 1979, 



is based on a pre- and post-test 
classes in several inner city* urban* 
All pilot classes showed significant 
ronmental issues. Project received 



IfimbniMfflfinfl f^Ouif^nt^nt< ^AUjB program is implemented by classroom teachers in regular cxass- 
im|#i»m»niUifvn i»i|Uii»m»ni9 setting; no additional staff needed. Orientation and prograin 

overview workshops required; general environmental basics workshop 
recommended. WALSt is most effective when a science and a social 
studies teacher pair to teach a unit to a given class of students, 
A single teacher can integrate the two tracks. 



tinitnfiiti ^Mni^^m^nfc Materials consist of four units* each with a science and a social 

fiUUUlfiUi rrifUfrrfffrni9 studies track. Teacher binders include a guide* slidesj trans- 

parenciesr and supplemental^ material for the unit. 
Costs: Teacher Sets; Neighborhood Lifelines J220* Mobility Factor 
S78, Urban Web J70, Good Life JlSO, Student workbooks; $2,00 each. 
Start-gp costs include the teacher sets and perhaps some AV acquisi- 
tions. Continuation costs include replacing student workbooks^ film 
S6fWC6S QVOilOblt rentals and science materials. 

WALSE teacher units and student workbooks are available for purchase. Staff can 
respond to telephone or written inquiries and can schedule a limited number of work- 
shop presentations for awareness. Training sessions for adopt<jrs can be scheduled 
in the adopting community. An environmental basics workshop can be provided at a 
cost of $50/teacher with a minimum of 15 participants. 



Ms, Maureen OateSj Project Director *^ 

fnnfitff ^^^^ 

tUIIIUtl Arlington Street 617-926-1S37 

H^tortown* MA 02172 



Developmental Funding; eSEA Title IVc 
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YOUTH AND Tim LAWi LEflALLV Mi ADULT NOW 



adoption site of 
descriptors 
target audience 
description 



Uoslc Skills; Legal HJuctitlon; Life Skill*! Secondary 
School Students 



Students In grades eleven and twelve enrojlwl In a general course 



Law-focused education. With the recent lowering of the age of 
majority to eighteen years of age> secondary students need to 
understand their rights and responsibilities as adults. The 
goal of this program Is to prepare secondary school students 
for the adult world of le^al rights and responsibilities. 
Understanding thn principles of law that govern us is neces- 
sary if students are to recognite their unique positions as 
citizens in a democratic societyi^ 

The Vouth And The Law project is a full year education course 
focused on Jaw, Teaching methods used in this course are 
lectures, class discussions, class simulations, eff-site 
visits, and on-site visits by judges, lawyers^ corrections 
officials and prison inmates. Case studies are used to pro- 
Vide students an opportunity to apply their learnings to 
legal issues and problems. 



^liti^Mi-^ a/ '^^ Vouth And The Law project used project participants and a comparison 

eWaenCe of effectiveness Cranston High school for experimental/comparison results. A pre- 

► * I * * . , vhich was proven statistically reliable, and a i>ost-test were oAmits- 

^t^the ^.^^e? post-test data was collected for evaluat on ^rpre"«t^an for^ 

^ «s?-t'sUn1 '^i-e^?"'f^" ''T ^"'^ indicating an almost identical start for bo^S gri^ps. 

; ! ■ ^ ^'^^''V^* students in the target group made a gain of S.S points on the average which CIT 
poin« V.bourh^^f deviation. St^ents in the comparison groiri«^de7ga?S o5 2 6 

^r^b^Iqu'^Uy';;^ ^'^^ ^^^^^ ^^^^ - --^^^^ deviation. Ve project 

IttlpiementattOn requirements Each student receives a copy of the text developed by William 

Piacentinl and others. The course also uses supplementary audio- 
visual materials. Each participating te&cher receives ten days 
of inservice workshops and a curriculum guide on law-focused 
education. Ttie project can be implemented with one teacher and 
class. There are usually one or two teachers and fifty to one 
hundred students who participate in a school. 



financial requirements 



services aoailable 



An adaption grant provides approximately S40.00 of law-focused 
materials per student. The grant also provides ;unds for off- 
site travel, consultants, and audiovisual materials. Substitute 
teachers are available for teachers involved in the inservice 
training. 

The Youth And The Law program provides Inservice trainins and 
consultation which facilitate the Implementation of this project. 



ERLC 



contact 


Mr. William J. Piacentini 
Cranston School Department 
84S Park Avenue 
Cranston, Rhode Island 02910 


401-78S-0400 Ext. 180 




Developmental fundfngr 


ESEA Title HI ^ 
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SECTION 7 

ORGANIZATIONAL ARRANGEMENTS/ADMINISTRATION 



CRANSTON'S COMPREHENSIVE READING PROGRAM— Rhode Island 9-4 

MAINSTRHAMING THROUGH INSERVICE EDUCATION—Maine 8-7 



7-1 
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SECTION 8 
PRBSERVICE/INSERVICB TRAINING 



ALTERNATIVE PROGRAM FOR LEARNING AND BKHAVIORAL PROBLEMS—Maine 2-3 

ART WORKS— Massachusetts 8-3 

ARTS INFUSION PROJECT— Massachusetts 11-3 

ARTS RESOURCE CENTER—Massachusetts 11-4 

CIRP: Cooperative Individualized Refraining Program— Connecticut 8-4 

FACING HISTORY AND OURSELVES— Massachusetts 8-5 

INTERSERV— Massachusetts 8-6 

LITTLE TIME MACHINE— Maine 6-7 

MAINSTREAMING THROUGH INSERVICE EDUCATION— Maine 8-7 

project SELF: Self Education Launches Forward— Connecticut 8-8 

STILE: Student /Tea Cher Interactive Learning Environment— Massachusetts 8-y 

TEACHER- COMMUNITY SEED CENTER— Massachusetts 8-10 

WALSE: Water, Air, Land, Solar Energy— Massachusetts 6-10 



8-1 



ERIC 
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PROnCT 



Art BduCQtion; Teacher Insorvico Education; BlQuiontary Education 



adoption site of 
descriptors 

tQfQtt QUdittttt Teachers of the ole^mentary grades, particularly 3 and 4iand their students 

description 



An inservlce prograin to train teachers and aides in effective approaches to teaching 
art as a coti» subject and an Interdisciplinary component. 

Art Works establishes Art Resource Centers iusuaUy a surplus classrooii) , staffed by 
an art teacher, to offer these services systeimide: art appreciation and literacy 
activities^ as ^tll as art-creating work pe^rlods for third and fourth grade studentSi 
parents and aides; workshops tor all elenu^tary teachers, administrators and aides 
In approaches to understanding and teaching art! and Learning Packets for the fourth 
grade containing art materials for ciassrooM follow-up instructioni^ 



evidence of effectiveness 



Validated by the Massachusetts Department of Education 



fnipl0ni0n(d(fOn ftOUiftltWHtS ^ additional staff re<)uired: a classroom or other appropriate space 
' ^ to ttouse the centeri art materials and resources. 



financial requirements 



A low per-pupil cost program 



$tfWCt$ QVOtlOhlt Response to telephone and written inquiries; visitors welcome by appointment. 

Consultation assistance to adopters. 



ERIC 





Mr. Uonald A^ Browni Project Coordinator 




contact 


Boston Public Schocls 




26 Court Street 


617-726-6313 




Boston, KA 0210B 





Developmental Funding: EliEA Title IVc 
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rao/fCT 



CtRPi CoopOrativo 1n«ll Vidua liiod Kotruinlhit pT^gram 



adoption site of 
descriptors 
target audience 
description 



Inaervlcd Teach«r Education; Reading D6voi0|unent; Language Development; 
Special Education; ElexentOTy Education; Preschool Education 



For PtO*K to Bth grade teachers, perftprofesslonaU, specialists in reading and 
special education* curriculum supervisors, principals* parents. Originally 
validated for K*B; now serves Pre K*B. 

A highly motivating in-service staff development program designed to strengthen 
participants' linowledge and sidlls in basic reading and language development 
Instruction In all areas of the curriculum. CIRP provides a twpart program. 
Flrstr initial teaj> from each school attends ft five-day worltshopr focussing on 
diasnostic/prescrlptive teaching* creative methods of teaching basic s1(ills« 
facilitating a positive learning environm^tr nonageiiu^t and record lieepingr 
and using community (especially volunteer) resources. The worknhop is designed 
to assist participants In acquiring specific competencies which will lead to 
achievetient of their individual training goals. CIRP support materials comple- 
ment the worlishop by providing a wealth of practical ideas and activities for 
classroom use. Secondly, there ia follow-gp on-site consulting support to aid 
participants in implementing their goals and to train additional staff members^ 
paraprofosstonatSr and/or volunteers in the school. The two-part program en- 
courages all the teachers In the school to develop and maintain more effective 
teaching sltills with a more positive^ motivated and creative attitude. Partici- 
pants may earn graduate credits. 



tfllMtffirtf itf pffprfhiPttPCC Awarded ^'President's Advisory Council's Pace Setter Award for 

»vlM»ni'» Vf ^ff^VUWUnP Excellence in Education." Validated under the State IVO (Identi- 

fication. Validation* Dissemination) process in 197J> Significant 
positive impact on reading performance as measured by Gates - 
MacCinitie Reading Tests K-B in 1970-76. 



ifhOi^fh^ntittiAn f^auif^th^nM mitlal team of five persons per school (three classroom teachers* 
IfUpirfHrillUIIPII rrifUfrrflirill> ^ sp«iaiist in reading or special educatiomand the principal) for 

a five-day in-service workshop during the suamer vacation or school 
year. Mo additional staffing or equipment required in the school 
for implementation. CIRP support materials required. 



finnneint PMuip^m^nf^ initial team workshop— SUSOO tuition (SlOO P«r graduate credit) 

liiiuiii'fui I FI|UII PIffPIIIV support materials: $140. Continuing costs - five consulting 

days per team menber per year 6 $125 per day plus travel. CIRP sup- 
port materialsi S21 per teacher. It is suggested that each teacher 
be allotted SSO for materials to «eet his/her specific needs. A 
wide variety of commercial materials usually found in most classrooms 
is recommended- 

wrVfiP? UVUflUulC ^jj^p support materials— Teacher Idea Book: SlO.; Listening Following Directions: SS. 

Comprehensioni S6.; Set of Self-Instructional Modules; S3S. ClftP staff will respond 
to telephone and written inquiries, handle visitors, make presentations of project at 
adoptor's site, provide a central in-service workshop^ and follow-up supp<:>rt for imple- 
mentation. 



Dr> Josept) J. Lippr President 
CIRP, Inc. 
COflldCl Park Avenue 

University of Bridgeport 
Bridgeport. CT 0660^ 



203-576-4992 

Toll Free— CT l*B0O-972*94BB Ext> 4992 
Other KiE. States^ 

N>Y. and N.J. 1* BOO- 243-94 96 Ext> 4992 




C^velopmentel Funding: ESEA Titles tllr IVc and VIII 

Department of Labor Governors Grant 
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Pacing iiistohy and uuhheilvus 



adoption tite of 
descriptors 
target audience 
description 



IntonJJscipllnnry Approach; History Instruction; Moral Tssuoa; tnsorvico Toachor 
DJuCation* l^lomontary liJucatlon; Secondary Education; social Studios 



Tcachersi nJnlnlstrators, and students in graJcs S-i2t 



An int«r4lsclpllnary curriculum on 20th CQttury genocide to educate students and 
toachers about tht^ meaning of morality, law and hmati behavior* Project-produced 
materials Investigate the universal concepts ef power* obediencei loyalty* decision' 
making* justice and survival* The currlculun facilitates the exploration of the 
rotes and responses of individuals and groups struggling with moral issues and 
dilemRms which defy simple solutions* using the Holocaust and Armenian Genocide as 
content* Curriculum is designed to foster cognitive growth and historical under- 
standing by inducing coitflict and continually complicating simple answers to 
complex questional and to strengthen affective learning by providing opportunities 
for psychological insight* empathy and moral commitment* Interdisciplinary model 
Involving social studies, history* Englishi arti guidance and psychology* Teachers 
participate in awarenessi content and methodology workshops. A project Resource 
Center provides materials, training and support* 



tVidtttU of tfftCtiWtttSS Massachusetts state validation, designated as an exemplary program 

by Title TV. l>ocumentation and evaluatiofn results available, In- 



eluding content and social reasoning tests and reports* student 
and teacher journals. 



InipltnittttOtiOtt ftOUiftnittltS Training in use of project materials; development of an inter- 
^ ' disciplinary support group within the adopter school; record- 

keeping through student and adult "journals:" u^e of curriculum 
m:tterials, which are flexibly designed for use as a separate 
course of study or for incorporation into existing courses* 
Length of time is also flexible. 



finQnCiol ftOUiftnUtntS student curriculum - $10.00 each 

* Teacher's Guide - Filmography/Bibliography * JlS.OO 

Annotated Filmography/Bibliography ^ $5.00 
Consultants - Workshop leaders - to be arranged 



StfVittS OVOtlohlt Assistance in implementation of model; content workshops; teacher training method- 
ology workshops; documentation and evaluation: library of books, films* files* video- 
tapes; consultants for curriculum development, teacher training* moral development 
and education and human rights; Resource Center to respond to telephone calls and 
written information inquiries, handle visitors and give workshops. 



Ms. Margot Stern Strom, Project Director 
fnnfnff Facing History Resource Center 



25 Kennard Road 617-7S4-nil, Ext* 335 or 355 

Brookline, MA 02146 



Developmental Funding: e5EA Title iVc 
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adaption site af 

dtStfiptQfS Teacher Inservlc^ Edijcatlon; parent Edijcatlenj Tonchors ns Trainers; Needs AsaesaTiont 



target audience 



K*lt teachers* admin lAtra tors ^ paronta and cotnounity members seeking 
to atrengthon their teaching (or parenting) skills 

A comprehensive* repli cable model for staff developi«ent bused on needs assessment ^ 
individualiied inaervice* and local sharing of teaching skilU 



descriptian 

Project Interserv^s inservice options mD<lel for staff development is comprised of four specific components: 
THE NEEDS ASSESSMENT - Project Interserv determines the needs for inservice training by conducting an annual survey 
of the staff's needs and interests, providing a means for teacher self-assessment and responding to needs for 
teacher skill development identified in the teacher evaluation process, 

INSERVICE OPTIONS - Topics for inservice workshops are based upon results of the three assessments. Teachers may 
choose from a wide variety of options according to their needs. A catalog of over 90 inservice offerings is pub- 
lished each fall- Interserv workshops are offered after school and vary in length depending on content, 

TEACHER-LED WORKSHOPS - All project Interserv workshops are conducted by local school department staff- who are 
trained as trainers. Use of staff talent is cost effective and also enhances teacher motivation, 

EVALUATION AND FEEDBACK - All workshops are evaluated by participants on a Llkert-tjrpe scalOf which provides feed- 
back for adaptation and improvement of workshops. More im|vortantly> each participant also completes a ''feedback*' 
form stating what student behavior or attitude he/she will try te change as a result of skills gained in the work- 
shop* In addition to the above componentSj strategies for involving administratorSi developing parent and commu- 
nity programs and involving local colleges in providing credit courses are also available. 



evidence af effectiueness 

Validated by the Massachusetts Department of Education* now involved in state-wide diffusion^ Currently nineteen 
communities are members of the Interserv network. On the average, teachers attend at least 1^8 to 2, a four and 
one-half hour workshops yearly on a voluntary basis. This siodel can be adapted to ^11 school systems, regardless 
of siier location or inservice policies. 



ifflp/ementatian requirements 

Adopter sites, with necessary training from Interserv* will need to establish an inservice committee, investigate 
and design needs assessment instrujttents . identify and train workshop leaders* design and produce an inservice 
catalog, conduct registration and assign staff to workshops, formulate an evaluation instrument* and evaluate 
workshops and the inservice program. 



financial requirements 

Initial awareness sessions will be provided without cost (travel and expenses nust be paid). Training sessions 
and workshops at adopter site at SlOO/day plus expenses. Preparation time is charged at one-half the day rate 
or S12, per hour, whichever is lower, Materials are provided at cost, A H services and materials, on the average, 
will be less than S2000,00 ( excluding expenses) for the first year of impleraentation. In subsequent years, some 
assist^ance and monitoring will be provided at no charge* but adopters pay all travel exi»enses, 

seruices auailahle 

Awareness materials and sample catalogs of inservice options free on request. Visitors are welcoae (when schools 
are in session). Arrangements can be made to visit other adopter sites. Training at adopter site for members of 
the inservice committee^ including needs assessiaent development^ workshop leader training, hints and techniques 
on catalog design ^nd printings organiiational plan for registration of participants^ evaluation instrument devel- 
opment, workshop and inservice program evaluations, summative and formative evaluations, and training manuals. 
Implementation assistance available. 



Mr, Frank Lucca (IJiffusion Director} or 

Ms. Marianne McAllister (Interserv Director) ^ ^ 
CdflldCl Project Interserv 617-679-6529 i ^ 
Attleboro School Department 
Attlehoro, MA 02705 



Developmental Fon<Hng: ESEA Title III 
ESEA Title IVc 



RECON CATALOG S-6 



Approved: April 1978 



MAlNSTIlllAHlNC ■niRuUGH INSERVICll EDUCATION 



adoption site of 

utSCftOtOfS In^crvUo UdtictLtlon; Class Mana somen t ; LndividuullicU InHtructLoni lianJiCnppcU 

* ChLlJrtn 

tOf^tt QUditnCt ^-^^ Teuchors anil Administrators 

dtSCflDtiOn ^ Uevelopment program for teachers and administrators in individualizing instruction 

This progrttin's long term goal is to bring about changes in attitude and behavior concerning individualization! 
through the modelling during training o£ the methods to be used in the elassroom. During the fiVft-day training 
sequencei participants have the opportunity to experience five different approaches to classroon management and 
to evaluate each i" terms of their own learning styles. Thus teachers and administrators are encouraged to 
anaJyie their own attitudes and behaviors about learning and to better meet Individual needs in the mainstream. 

Participants study a curriculum divided into twenty-one modules of instruction. The training process for each 
management system isodela the clasaroodi management procedures being studied and enables participants to experl^ 
ence some of the Problcais that many of our children face In the classroom. 

The project reflects the approach that Individualization begins with teacher attitude. As participants engage 
in individual tted Learning experiences, attituile and behavior change Is fostered through personal commltnent 
rather than iinposed sanction. 

The continuation of that commitment is encouraged through the development of a regional support network of 
past program p;»rticipants and available resources, 

Tho tratnin^j usually takes place in a public school classroom centrally located for the participants. 

The evaluation design is a comparison of experimental and control groups on 
the dimonsions of knowledge* attitude, and behavior using pre, post, and 
0iuA0ne0 i^i 0ff0efni0n0^^ delayed post measurements. The following instruments are used: Hancock 
PVfUPfire Uf ^ff^vUWUnS County Knowledge Inventoryi hflnnesota Teacher Attitude Inventory; Semantic 
Dif fercntiar* The Classroom Checklists and The Classroom Drawing, Results suggest that this inservlce train- 
Ug experience indicated 1) specific impact is made on the knowledge* attitudes and behaviors of a signifi- 
cant portion of participants; and 2) changes occur tn the classroom learning environment which reflect changes 
ta teacb<?r behavior. Together these positive changes support the movement toward individualized instruction 
and Che ma tnst reaming of handicapped children, 

implementation requirements 

Full acceptani;e and ndopcion require administrative and staff support and participation It) all stages of 
planning. organUing* iroplemcnt ing and evaluating this long-range staff development program, A master 
teacher is needed to function as Project Director/lnservice Trainer, Specific materials need to be pur- 
chase J. 

financial requirements 

Purchase of the teacher training miicerials represents the most significant start-up cost. Adoption or 
adaption costs ufter the purchase of nt^cessary materials would with the size and geographic factors 

of the Hidmiuifitrative region to be served. 

seruices available 

Awi^rcness miitcrials are available at no charge, ^vfareness sessions are available upon request. 



contact 



Mr. Bill Breton 

Director of Hancock County Educational Cooperative 
Box 57 

Ellsworths Maine 04605 207-667-53BB 



Oevelopmeotdl Funding; ^ ^ RECON CATALOG NO. Approved: 



PRomi 



PROJECT BBlVt 3it\t \iiiuctit\on Uunchos Patwutd 



adoption site of 



descriptors 
target audience 
description 



Htnnanistic Bdvcation; Teachor Insorvtce Gdvcatton; Organisational Dovolopmont! 
Uboratory Training; Personal Growth 



Teachers and administrators 



A training program to develop particlpantit* competenclos and skills in humanistic 
education and organ i tat ion a I development. Its overall goal is to facilitate 
students^ affective and psychological growth throvgh more effective vse of the 
r«gvlar curriculum to encourage development of their self-kno«f ledge and capabilities* 
Emphasites strengthening self-awareness* humanistic classroom methods and organita- 
tional development training* Administrators are trained in such skills as system 
diagnosis* team buildlngt S^'bI clarification* problem solving* conflict resolution 
and power and authority dynamics to help schools create nora self-renewing orgonita- 
tional structures* 



eitidence of effectiveness 



implementation requirements 



financial requirements 



Validated by the Connecticut state departnent of education as an 
exemplary program. A two-year research study of 25 teachers par- 
ticipating in the program and a control group showed a significant 
difference on the Personnel Orientation Inventory* the Minnesota 
Teacher Attitude Inventory and the Loevinger Ego Developnent Test 
In favor of the target group. Observation of teachers in the 
classroom on a structured scale indicated project teachers were 
rated significantly higher. 

Awareness session for teachers and administrators in humanistic 
education, personal growth dynamics and organisational development. 
Voluntary participation in a training experience for 15-60 partici- 
pants, preferably residential (a minimum of a weekend, and a full 
week in the ideal). Six monthly one-day workshops may be substi- 
tuted. 



One-day awareness session: $250 plus expenses 
Training: two staff 

: l^s. Vstl I p>«» ^o^^ ^^'^ 

- Monthly; 400 plus diem and travel costs 



seruices aifaiiabie 



Awareness presentations and training at adopter site; 
adoption site during implementation. 



folloi/-up consultation at 



contact 



Dr. Frank Bellitti, Director 

Connecticut Center for Personnel and Organitational Development^^* 



P.O. Box 2J7 
Rocky Hill* CT 06067 



203-5;9-743I 




Developmental Funding.* E5EA Title III 



Approved t 1975 



miiCT 



STUt: StuJont/Toachor Intoroctivo Loumlng Rnvlronmont 



adoption tite of 



descriptors 



Tnsorvice Teacher BJucatlon; Po«r Evaluation; Toachor Expectations; 
StuJent Teachor Relntionshlp; Parent Involvement; Dropout Prevention 



tOfOtt OUdittttt '^^^^^^'^^ c)f grades K-12 In all curriculum areas and their students, particularly 
V potential dropouts 



description 



An in-service workshop progrsm which deals with the power that adult expectatiena 
can hav« en children's learning potential through a supportive peer observation/ 
feedback model. Designed to help teachers dovelop specific techniqu" > for dealing 
more effectively with the dropout-prone student-- those with low self-confidence 
and a history of poor classroom performance who have already dropped out psycho- 
logically, Affbids teachers tne opportunity to work together in professierml ways 
to re-think their attitudes towards these students, their expectations and their 
teaching methods* Participants provide peer observation and feedback as they 
practice their revised approaches, Msed <>n research en the effects of expecta- 
tions and the ways in which they are comnunicated* A parent component helps them 
to understand the project's purposes, and to strengthen the working relationship 
between home and school. 



evidence of effectiveness 



implementation requirements 



Validated at the high school level by the ^tassachusetts Depart- 
ment of Education, l^e evaluation employed a quasi -experimental 
design with a control and experimental group of teachers and 
their classrooms. Teachers were observed at four points in 
time using an observation instrument derived fi^ Brophy and 
Good's tea Cher- student interaction analysis, A pre/post analy- 
sis showed significant cfianges in teacher behaviors over time 
as compared to a control group. 

Implementation at a school site can involve various levels of 
commitment. The basic component is an in-service workshop for 
approximately twenty teachers. Administrative support is impor- 
tant. 



financial requirements 



services available 



Jlie project can provide all necessary materials and staff for 
the initial implementation phase. Costs Involve freeing teacher 
participants* time for observation of roughly one hour per week, 
either through release, time or substitutes, A continuing project 
requires a combination of a half-time administrator and a coordi- 
nating group of teachers meeting monthly for two hours. 



Response to telephone and written inquiries; conduct of awareness- genera ting 
presentations at costs. Training and follow-up services for a limited number 
of adopters. 



contact 



Ms, Cicely Frampton 
Project STTLt 
Room 20C-014 

Massachusetts Institute of Technology 
Cambridge, MA 02139 



Developmental Funding: bSEA Title IVc and Local CATALOG NO. Approved- July 1979 
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fR^/fCT I'EACIIEK-CCmiNtTY SBtiD CENTCRi Sharing. ttxplOrlngi HduCtitlngi Duveloplng 



adoption tlte of 



descriptors 



Teacher Tnsorvice educations School Cotrnvunlty Cooporatlon; Adult Education 



target audience Teachers fidnlnlstrators ot children grades K-lZi parents and comnunlty members 



deuription 



A teacher center model for the development of innovative approaches to staff developnenti 
Inservice, adult education and cooperation and coimiunication betvfoen connunity ipembers 
and schools* 

The Center coordinates a wide range of services including school ^taff developoent pro- 
gram based on teacher- Initiated and teacher-perceived needs» mini-grant program which 
provides seed money for imtovative educational projects designed by anyone in the conmu- 
nity» courses and workshops designed to meet the needs of adults wishing to continue 
their own learning eiqierienceSi resources and Infornation available for grant research 
and writing, a centralised storehouse of curriculum information and materials used by 
teachers in various schools* centralised space for school and comnunity meetings^ and 
the implementation of innovative program^ including a teacher exchange program^ an 
artist-*in-residence program^ and the establishment of a middle school steering committee* 



evidence of effectiveness 



Evidence of effectiveness is primarily a record of the use of the 
Cencer and the number of programs initiated in the Districts by the 
SEED Center. Validated by the Massachusetts Department of Educa- 
tion. 



imt^tmtntatiOn ftQUiftmtntS R^wii-^ a salaried director, a bodget for in 

and resource materials and eqolpmenti and a ci 



housing the Center. 



service activities 
comfortable space for 



financiai requirements 



Will depend on level of implementation^ 
in-kind contri but ions > 



staff and resources costs. 



StfVtCBS QVOtlOhlt Responses to telephone and written inquiries; visitors welcome by appointmenc> 

Training can be provided through a contractual agreement. A publication entitled 
Teacher Centering: A Resource Guide for tfte Design and Implementation of a Teacher 
Center is available g $lzT Follow-up consultation is available to adopters to 
assist in the design and implementation at a reasonable dally rate> 





SEED Center Director 






contact 


Critenden Building 

Ashfietd Street 

Shelbume Falls. MA 01370 


413-6ZS-ZSSS 
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Developmental rundfn9: EStA Title IVc 



llECON CATALOG HO. 8-10 



Approved: 1975 



SECTION 9 
RHADING/LANGUAGE ARTS/MATHBMATICS 



BASIC COMPETENCY DIPLOMA PROGRAM—Maine 9-3 

project BICEP: Barnstable Instructional Career Education Program-- 

Massachusetts 4-3 

project BLUEBBRRY—Massachusetts il-5 

CIRP: Cooperative Individualized Retraining Program--Connecticut 8-4 

CRANSTON'S COMPREHENSIVE READING PROGRAM— Rhode Island 9-4 

HUMANIZING BACK TO BASICS IN SOCIAL STUDIES— New Hampshire 9-5 

INTEGRATING NUTRITION— Massachusetts 12-4 

LITE: Learning Integrated Through Esthetics--Massachusetts 11-7 

MAINE STUDIES CURRICULUM— Maine 6-8 

project PARTNER— Massachusetts 9-6 

PRECISION TEACHING— New Hampshire 10-5 

THEATER ARTS: IMPACT ON YOUTH--Massachusetts , , . , 11-8 

VISUAL EDUCATION LABORATORY--Massachusetts 11-9 

YOUTH AND THE LAW— Rhode Island 6-11 



ERIC 



9-1 

4 7 



FROi£CJ ^^^^ COMPETGKCV Dlt^LOMA PROGRAM 



adaptiatt $ite af 

dtSCfiptOfS Basic Skills, Graduation Roquiretnonts^ Porformanco Based Education* Criterion Referenced 

Testa 

tOf^tt OUditttCt t^ntiro School population (K-12) 

i4^tfi»rin#imt ^ comprehensive and bread^based effort to identify and improve basic competencies In language 
OSSinpilOn arts, arithmetic and life skills at all levels. 

The program represents the effort of faculty, administration » and community members to establish a structured 
progression of behavioral objectives (C^12 v^hich v^ill assure that all students will acquire, to the raaxinuin of 
their individual ability, those skills in language arts and arithmetic fundamental to participating In the wider 
c:<perienccs offered through the school curriculum and that all students participate and show proficiency In the 
life skill areas of consumerism, practical government, and health. 

The program at the high school level has been in effect for the past two years and consists of testinsi remedl^ 
ation, and graduation requirements in the skill areas of language arts, arithnietic» consumerism and a portion 
of the health sequence. Practical government ^ill be added to requirements in 19B0, 

Program at middle and elementary levels is presently at the data gathering stage. Skill sequences in language 
arts and arithmetic will be ready for pilot programming in the school year 1979-SO, 

Emphasis at all school levels has been placed upon open dialogue^ clarification of objectives^ unification of 
dUtrict-wide goals, mutual accountability^ concern for the Individual child» and the attempt to discover 
learning processes involved in the acquisition of basic skills. 



ewdettee af effectiueness 



impkmentatian requirements 



Junior and senior scores on basic competency examination have risen 
from a sixty percent failure rate (passing score 70/100) to all 
seniors passing with a performance score of SO on language arts 
and arithmetic examinations. Gain in student interest, concern 
and pride is evident. Greater response and cooperation on the 
part of parents has also been apparent. 

Commitment of the entire school faculty and administration to the 
development of such a program is essential. At least three years 
vill be necessary to put any such program In place. This would 
include the necessary phase-in period. 



fmatteial requirements 

Cost factors will depend on extent of target areas» target dates, 
and administrative positions. An estimate for development would 
be S20-$25 per student per year. This figure would include the 
position of a program coordinator. 



StfViCtS OVOiloblt Response to telephone and written inquiries; visitors welcome 

by appointment. 



Mr. Walter MacJougall 
Pen<iuis Valley High 
Miio, M^ine 04465 



^gH^II^^ Pcni^uis Valley High School 



DevelopfPental Funding: 



ItECOd CflTALOG NO, 9-3 Approved: 
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PROHCJ 



CRANSTON'S CQMPHEHENS1VB READING PROGRAM 



adoption site of 



descriptors 



Reading Dev«lopmflDt; Curricultim Guide; Consulting Teacliers; Class Organiiation 



tOfOtt OUdittttt KiitdergartOfn through grad« ninoi total student pOpuLatioi) of & givei) sctioolt building 
V priDCipalt classroom teachers* reading specialists 



description 



Cranaton^s Comprehensive Reading program is a systematic approach designed to improve 
student achievement levels in reading by making maxinum uso of existing resources 
within the framework of student need* teacher preference* and budget limitation. At 
the heart of the program is the reading curriculuii gvide* which is 1^0^ restricted to 
a particular set of baSal reading materials* but rather a process of defining^ orga- 
nixingt recording* and evaluating instruction to insure that every student develops 
reading skills at his instructional level and moves successfully through the curricu- 
lum at a pace conmensurate with the student's age and grade level* The primary Imple- 
mentor3 of the program are classroom teachers assisted by reading consultants vho 
function as resource personnel to principals* teachers* parents* and students. Em- 
phasis is also placed on the intonation of the compensatory reading program (should 
one exist in school) and the developmental program through cooperative planning by 
the reading teacher and classroom teacher* 



eoidenee of effectiveness 



Over a five year period there has been a steady improvement in 
reading achievestent as measured by rhe California Achievement 
Test. In 1978^79 sixty percent of Cranston students achieved 
six months or more above national norms as compared to thirty- 
nine percent in 1974-7S. 



implementation requirements 



Each teacher who participates will receive a reading curriculum 
guide that will be developed by adapting school personnel and 
directly related to the needs of the adapting school, Appro' 
priate monitoring forms will be developed and made available^ 

also. 



financial requirements 



services ooailoble 



The total cost for an adaption is approximately S5*C0C.0C which is 
available through a Title IV-C adaption grant. Grants are awarded 
on a competitive process and provide funds for a stipend to Task 
Force Committee members* payment to the curriculiim writing commit- 
tee members who work during the summer* and substitute salaries for 
the reading specialist and classroom teachers for in-service time. 

The reading tonsultant will participate in an intensive five day apprenticeship 
training session to be conducted at the demonstration site. The building principal 
will receive two days inservice training* one to be held at the demonstration site. 
Cl«)ssroom teachers will receive a one-half day inservice training session to be held 
at the adaption site. Thereafter* inservice will be offered on an "as needed" basis. 
Cranston personnel will provide technical assistance to the curriculum writing com^ 
mittee who work for a period of not more than four weeks to develop a reading curric- 
uliun based on the assessed needs of the adapting school. 



contact 



Mrs. Catherine Ciarlo* Director of Reading Services 
Mrs, Beverly Montaquila* project Coordinator 
[)epartment of Reading Services 
15 Curtis Street 
Cranston, Rhode Island 02920 
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401-942-8940 or 
401-944-4715 



Developmental Funding: hSE\ Title I 
Local Funds 



RECOH CATALOG NO, 5-4 Approved; ^"^^ 



mncT 



IJUM/VKtZtNG n/VCK TO 19/VStCS tN SOCIAL STUUttiS ( tnillviauat Ulng U.S. History) 



adoption site of 



descriptors 



Reading SkllU; Writing .Skills; Library E^kLlU; fndopondcnt Study; Team Toachlnj;; 
SocLnl Studies; Study Skills 



tQfQtt QUdittttt ^^^^ grude high school students (can bo used at other grade levels) 



description 



IndLviduallilng tfnitod States History is a Title IV Validatod progr^iin for 220 eleventh grade 
students at Nashua High Schoolt The course ba^ed* in part* on a similar progran originally 
developed by Longmeadow^ Massachusetts High School, The program attempts to improve reading^ 
if^riting and library research skills through a teant*toachlng approach based on Individual 
learning packets. Themes for the packets are established through lectures if^here other skills 
such as note*taking and outlining are emphasliedt foUoif^ed by questions and unsif^er sessions 
where the lecture is reviewed and analyied. Students then select one of twenty-five to thirty 
problems or issues based on the historical theme for research and if^ritten reporting. These 
problems Vary in difficulty for students of different ability levelSi Materials are main* 
tained In a resource center located within an open area. Corrected problems are kept in 
individual student foldors with other records of student progress* 

Other highlights of the project include: an initial four*week skills unit dealing if^ith essay 
if^riting, note*taking and historical problem-solvingt a library research orientation using 
teacher- construe ted problems* handouts dealing with study and writing skills* ond Pre- and 
Post-testing utilizing the fowa Silent Reading Test, Cooperative American History Test and 
the Library skills Test* 



evidence of effectiveness 



This project hos been validated at Level HI by the state Title IV Advisory 
Committee, Pre-and Post-testing utilizing the Iowa Silent Reading Test 
(Reading Comprehension)^ Larlin Library Skills Test-Level HI and Social 
Studies Cooperative Test (American Xistory) , Cains reported on all three 
tests. Project won a 2nd place award from the New HoApshire Council for 
Better Schools, November 1979* and is included in Project Spread* 



implementation requirements 



Adapters will need a large group instruction area as well as an area 
for a satellite resource center. This program could be use^ by a 
single instructor but is essentially designed for a team of two to 
four teachers. Staff training sessions and instruction in project 
writing is needed as is training in tean instrticttonal coordination. 



Costs related to teachers' time for constructing writing projects based on 

— - ^- - - coramercially available materials* overhead projectors- tape cassettes and 

/indnCldJ fCOUifCmCnt^ ^ ^^^^ projectors ar« needed as integral parts of the programs. The 
liMUMi^iui i »i|uii »iii»Mt9 project utilizes existing staff members* Start up costs can be somewhat 

offset by using materials already available within the department. Staff 
workshop recomnnended for adoptees. 



services available 



Complete curriculum package available* This includes course outline^ skill develop- 
ment activities and individually constructed student projects. These are to be used 
in conjunction with staff training workshops. Response to telephone and written 
information inquiries, training adopters at our site or theirs and follow-up iitple- 
mentation assistance. Assistance in writing Title IV-A* Part C proposals. There is 
a fee for both professional services and curriculum materials. Travel expenses are 
to be assumed by the adopting site. 



contact 




Mr, Donald R, Marquis 
Social Studies Coordinator 
Nashua High School 
Nashua, Nei4 Hampshire 03060 



603-B89-5400, Extt 70 



Developmental funding: ^^^-^ ^^^^^ 
J>OCal Fund;; 



RECOK CATALOG »0, S>-5 
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mncj 



PROJECT PARTNGB 



adoption site of 



descriptors 
target audience 
description 



Visual kTtsi Fine ArtSj ElemontaTy Bducatloni Conmunlcatlon SkllUr 
Writing SklUsj Teachor Inservlce Bducatlon; ktn Education 



All students In grades K«6; classroom teachers and arts specialists 



Artlsts-ln-resldence work with teachers cm the dfivelopnent of learning activities 
which Inprove expression and coMnunlcatlon In verbaU visual, and "enacted" forms. 
An Integrated art$ curriculum developed by poetSj fllm/vldeo and other visual 
artlstsr actors wd dancers, A systematic collection of children's expressive 
products. Develops written comnunlcatlon sklllSi 



evidence of effectiveness 



Analysis of student work sanples Indicates growth In a range of 
competency for expression/copununlcation* Children served by the 
program were compared with children at the sane grade level who 
were not. Validated for diffusion by the Massachusetts Depart^ 
ment of Education, 



imt^tnitntOtion ftOUiftnitntS Adopting teachers are trained to use project materials and to 
V i.t|Hpvi.»ii.if»« develop their own using the project's model. A short term 
artist-in-residence is desirable but not required, A single 
classroom teacher can adopt the program. 



financial reqmrements 



Project Partner Curriculum Manual; f3S,00 
Artist-in-Residence at $100,00 per diem optional 
Teacher in-service; $lSO,00/per staff member trained 



SCfVlttS QVQtlOblt f*Bm^li Demonstration Center visits; plione and written Inquiries answered^ 

awareness sessions; inservice for teachers and specialists to train adopting 
teachers; de^konstratlon classes at the adopters' site. 





Ms. Joyce Cohen 






contact 


Director ► Project Partner 






Bessie Buker School 


617-468- 3D08 






School Street 








Henham, HA D1984 







Q Developmental Funding: eSEA TLtic ivc 
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SECTION 10 
SPECIAL EDUCATION/LHARNING DISABILITIES 



BEEP: Bedford Environmental Education Prograni--Massachusetts 6-3 

EARLY, INTKRVliNTiON PROGRAM— Connecticut 10-3 

OCCUPATIONAL DEVELOPMENT CENTER -Massachusetts 10-4 

PRECISION TEACHING—New Hampshire 10-5 

3R PROGRAM: Reality, Responsibility, and Re-education—Connecticut 10-6 

TRAILS: Teaching Retarded Adolescents Independent Living Skills- 
New Hampshire 10-7 

WESTPORT SPECIAL EDUCATION CAREER/ VOCATIONAL PROGRAM— Connecticut 10-8 



ERIC 



10-1 



5^ 




adoption tUe of 
descriptors 
target audience 
description 



Special Education; Learning Disabilities; Garly Identification; 
Parent ChilJ Relationship 



Preschool children Uhree and four^ycar'^olds^ with a potential to develop learning 
diftabilitiest their parents and teachers* Originally validated as an intervention 
for a limited category of chlldrent the program now Serves any preschooler* 

This program fecusses on the parent as the primary change agent In the young child's 
development, reflecting the philosophy that predictable learning disabilities are 
most effectively addressed before the age of five* Six children* their parents 
[usually the mother)* a teacher and an aide Interact In a play setting for two hours 
daily> three to four days a week to Intervene in a child's potential disability* 
including speech problems, language delay, medical or emotioffial problems or hyper- 
activity* Time is reserved each day for discussion between parent and teaching 
staff te discuss the child and his or her learning 9tyie and progress* Parents 
(mostly middle class) learn how to more effectively foster their child's basic 
cognitive skills* This is a total program for screening, assessing and providing 
services to high risk children. A unique feature of the program Is the use of the 
physical environment and spatial design to facilitate learning and growth, A wide 
range of consultant resources are used* Including a school psychologist, school 
social worker* an architectural design specialist* an optometrist* a psychiatrist 
and a physician. 



evidence of effectiveness 



Comparison studies were done with target children (mean age 50, B 
months) and a comparison group (mean age mcfiths). A signifi- 
cant difference favoring the treatment group was demonstrated in 
pre-post testing with the Stanford-Binet> Learning Accomplishment 
Profile and Visual Motor Integration* 



implementation requirements 



financial requirements 



Facilities: an elementary classroom and space for parent-staff 
meetings for each unit (6 children* their mothers* a teacher, an 
aide* a secretary). 

Materials! learning and play materials and equipment for Pre- 
schoolers; a modular system of blocks (44'* x S^a to 44"--construc^ 
tion plans are available from Cheshire). A number of training 
options are offered to adopters. 

Materials (project developed) and equipment: f2840,0O plus a wide 
variety of commercially available materials available in most class- 
TOomSn Staffing for one unit and ancillary personnel as outlined 
above for optimum implementation* However, two teachers and two 
aides can handle up to 27 children. 



SCfUiCCS OUOitohtC ^^^P^^^^ telephone and written inquiries; visitors welcome by appointment; 

9»iviiF»9 U^UiiUUi^ awareness-generating presentations at project site and other locations; one- or 

two-week training workshops and internships for adopters plus follow-up consulta- 
tion during first year of implementation; materials available for purchase. Costs 
for services provided away frora project site must be borne by the adopter* 



contact 



^ts. Gwynette T. Caruthers 
Department of Education 
29 Main Street 
Cheshire, CT 06410 



203-272-0335 



ERLC 
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UCCUPATIONAIi UBVbLOPKENT CUNTBK 



adoption site of 



dmriptors 



special b^cation; Vocational Bducationi Montally Handicapp«d ; Secondary EdiicatlonJ 
Career Education; Work Bxperience* Cownimlty Involvoment 



lOf^tt QUdiBtlCt Secondary level special edacatlon students 



description 



The Occupatioital Ddveiopment Center program is designed to provide secondary level 
noderately to severely retarded students with & variety of occupational training 
and career awareness experiences. 1'he ultimate goal of the progran is to enable 
students to make career choices^ participate in job training and secure employment 
that is compatible with their interests and abilities. 

Three levels of training are provided for students in the Occiipational Development 
Center program! Part-time training, full-time training, and on-the-job training 
at coimninlty sites. The program stresses the development of: work habits* atti- 
tudes and skills! Mork-related basic living skills! on-the-job socialization skills; 
appropriate work behaviors: and career and life decision making techniques. 



evidence of effectiueness 



The program was evaluated for effectiveness based on student 
improvement on production tasks^ social skilU find work adjust- 
ment, significant Improvement was noted in all areas, The 
project has been validated by the Massachusetts Department of 
Education. 



ffflp/efflentatfon reauirements staff fac 

^ occupatio 



ilitles and materials available for in-school 
occupational center. Staff available for developing and 
supervising community based job sites. 



financial reqtdrements 



Will vary depending on number of students served, existing 
staff and facilities resources. 



StfWCtS QOQtloblC ^^^P^^^^ telephone and written inquiries. The following services are 

available on a fees negotiable basis: An introductory presentation of the 
program^ a workshop on developing vocational training activities in the 
school t a workshop on developing on-the-job training sites in local busi- 
nesses, and consultation by phone and site visits during implementation. 



contact 



Mr, Rick Fentin 
SbEM Collaborative 
IS iUgh Street 
Winchester, K^ 01S90 



617-729-1029 or 
944-4733 



5^ 
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I'ltCCtdlON mClltNti 



adoption site of 
descriptors 
target audience 
description 



t'ri»cUtan Tdachln^ PrcJ^cti ^reat I'allMi Kunt^kHri 



Proclslon Tcuchtng; Anstc SklUii Hlomcntary Hducntloni Remi^dial Instruction: 
Spoctal Hducntton; Resource Room ri^graaa 



Students of nil abilities In grades K-ti 



A precision teaching inodel designed to repiedtate and build basic tool skills through 
use of these components; <1) seroenlng C2) identif leatlon C3) remediation C^) con- 
tinuous mettsureiwnt and (S) dato-based decisions. The overall intent of the Preci- 
sion Teaching Project has been te develop a model for the delivery of educational 
services to elementary studerits Mho have been identified as experiencing learning 
deficits. Precision teaching procedures have been used not only to identify these 
studcntSi but also as remediation tactics. (^'Precision teaching" is a set of mea- 
surement procediu-es that is based on direct and daily assessnent«) A resource room 
Is provided for students with more severe learning deficltSi while the regular class- 
room deals with basic skills and minimal problems. One-minute practice sheets are 
ULsed extensively as a means of building basic tool skills to a level where the stu- 
dent could compete within the regular classroom. Direct and daily measurement proce- 
dures are employed, using both the Manager and the student for recording and charting* 
Currlcular decisions are based on available data. Resource teachers as well as regular 
classroom teachers use precision teaching proceduresi which include curriculum mate- 
rials developed within the project h Instructional methods include one-minute prac- 
tice sheets from the Precision Teaching materials bank and data*based decisions made 
from the standard behavior chart. 



evidence of effectiveness 



Evidence of effectiveness from the original project site: 
Of the 19 experimental-control-group comparisons analysed in 1973 using 
standardised achiovement tests and one-minute probesj IS of the variables 
measured showed the experimental group to be superior on the posttest. 
In 1976, a follow-uj> study of the students identified and remediated In 
1973 showed the experimental group still superior to the control group 
in 79* of variables as measured by the California Achievement Testj WHAT 
and one-minute probes. The original project was validated by the U.S. 
[>epartmcnt of Education (formerly thS.O.E. and K.I.EJ Joint Dissemina- 
tion Review Panel CJDRP) in 197S. 

inUlltnWntOtiOn ftQUiftmtntS ^" ^t^l^iption coismitmcnt can be made byjuiyy,^it, such as a district (urban/ 
T T ruraU single school* or classroom. Units for on-site training should be 

limited to approximately eight peoplc» including an administrator and a 
support person Ce.g., psychologist) along with several regular aiid/or 
special-education teachers. Three days on-site training at the developer 
site is required, with three additional days for follow-up training. 
Equipment costs arc minimal andj in most casesj existing facilities can 
be used. Units would be required to iaiplcment the major components noted 
. , . under the "Description"^ section above. 

financial requirements 



SSOO plus expenses for 3 day workshop scricsj $400 
materials for 1 year * $000 - 51,000 



$500 for consumable 



StfVittS QVailOblt V^^^^ workshop d fuU day, 2 half-days) facil itated by two trainers for the 

instructional stoff that will impJement the program. Response to phcDe or written 
inquiries. 



contact 



Mr. nfobn Carr 
Route ;02 North 
rctcrhnroiigh, \\l 



03264 



DevelopfTiental Funding: ^srA Title ilf 



Mr. Maurice Leftem 
Public School 
Greenfield, NH 03047 



Contoocook Valley School District 
Peterborough, NH 03264 



RECOIT CATALOG NO. iO-S 



So 



Approved: 



PffO/fCT ^1* ''X^>^' HoitUty, HoitponslblUty and Ho-oduuiition 



adoption site of 



descriptors 
target audience 
description 



Spoclal Gducatlotii Loartiing Dlsabltltiotti ttohavlor Problems; Conaultlng Teacheri 
HleiHOtitary tJuCatlon; Secondary Educations tlosourco Hoom Prograns 



Students in grades IC-12 mho Jcmonstrdte ttlldiy to Severely Inapproprloto and/or 
academically underachieving behaviors 



The 3K Program Is a K-12 program design^ for handicapped children imKo demonstrate 
moderate to severe inappropriate and/or acadenlcaliy underachieving behaviors* A 
nultl disciplinary diagnostic team and 3R staff participate in initial evaluation 
and placement* In order to provide the child iMith services in the least restrictive 
environment! a Liaison-Teacher-Counselor (L-T-C) intervenes ^hile the child is still 
in the malnstfeam to provide consultative service and support to the regular educa- 
tion teacher and parents* If this intervention is unsuccessfuU the child is placed 
for a short term in a 3R ctasaroom staffed by a team consisting of a Teacher-Counselor* 
Cooperative instructor and Liaison-Teacher-Counsel or who are responsible; for the de- 
sign and implementation of an individualized education program* Ttie L-T-C serves as 
a link between the child and his regular classroom, the 3R Progran and his home* Ttie 
priBiary goal of the progran is to restore the child's natural support systems to a 
point of adequacy as quickly a$ possible* 



evidence of effectiveness 



implementation requirements 



Statistically significant gains have been made by project students each 
year in reading and mathematics pleasured by the Metropolitan Achievement 
Test. The average academic gain is 2-S months for every month served* 
The average academic gain for atudents served by the Liaison- Teacher- 
Counselor consultant is 1*2 month for every month served* Statistically 
significant Improvement in appropriate student behaviors are dei»on- 
strated using the Devereux Elementary School Rating Scale* Students 
return to regular clas^ in an average of 6 months with a 96% success 
rate* 

Training at the project and adopter site for the staff of each class- 
room* consisting of a Teacher-Counselor and a Cooperative Instructor 
Mith support by a Liaison-Teacher-Counselor* It is desirable that the 
diagnostic staff participate in the training and implementation process* 



financial requirements 



The Li a is on- Teacher-Counselor and the Teacher-Counselor should hold 
special education certificates* It is desirable that the Liaison- 
Te^jcher-Counselor have previous teaching experience* 



The cost for each lialson-Teacher-COunselor consultant case was 5131*00 
per pupil for 1978-79* The cost for each student in a 3R classroom, 
including transportation, was J3iS0O*O0 per pupil for 1976-79* 

serifites auaiiabie 

5faterials available include a 3R booklet, handouts, position guides, video tapes> 
reprints and texts* Responses , to mail and phone inquiries; visits to project site 
by appointment; training provided at project and adopter site* 





^t^* George Bondra 




contact 


Executive Director 
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Cooperative Special Services Center 

Allgrove School 203-6S5-2SS6 

East Cranby^ CT 06026 
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PRona 



THAtLSt Torching RotarJoJ AJolosconta IndoponJont living 5klll« 



adoption site of 

descriptors Spcclnl HJucatlon; Pre*vocatlontLl Trainings Malnstroamltifti Onily Living Skills) Adolescents 

itiiAi0ne0 Functionally modoratdly retailed students^ aj^es 12*16^ Curriculum »a/ bo adopted for 
lOrgri UUUiriltC aie group as well. 



destrtptm 



A program designed to Increase the Independent living skills of moderately retarded adoles* 
cents. The TRAILS program is a regional educational program for adolescents functioning in 
the moderately retarded range* The program is housed In an apartment in an elementary school* 
where students are malnstreaned on an Individual basis depending on their capability. The 
main emphasis of the program Is on socialization* self*help skills and pre- Vocational train- 
ing. Functional academics » taught in the classroom and reinforced in the conmunity* are also 
included. Physical activity Is encouraged and 1^ an Integral part of the prograntboth to 
Increase motor development and to provide outlets for leisure time. Comunl cation with 
parents Is encouraged to discuss student progress and reinforcement of ADL skills at home. 



evidence of effectiveness 



Students showed significant gains in Vlneland Social Maturity Scale* 
Martinek-Iaichkowsky Self-Concept Scale, gross motor items of the 
Purdue Perceptual Motor Survey and the Project Active Physical Fit- 
ne<;s Test, as compared to a control group of similar population in 
a private facility. Validated July 1979 by N.H. Title IV office. 



implementation requirements 



An apartment or a divided classroom. A qualified teacher and one 
aide for every four students Is necessary for the core staff. 
Speech* occupational and physical therapies must be available as 
needed. A means of transportation into the community. 



financial requirements 



services available 



Four-day training for core staff is required. An awareness work* 
shop for the entire school staff is absolutely necessary. Follow-up 
training and monitoring witl occur as necessary. Adopting district 
witl be responsible for travel* per diem and lodging* if needed» for 
training staff to adopting <;ite. Training packett Including curricu- 
lum guide and assessment tools* is included in cost. 

Awareness materials are free. Visitors are welcome by appointment. 
Training conducted at adopting site. 





^ts. Kathy Dalton 




contact 


Director 

TRAILS Diffusion Project 






Grinnell School 


603-432-2702 




DerrV* N.H. 03038 





o 

ERIC 



Deveiopfnental Funding: 



ESEA Title JVC 
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Wfcr 



WESTPOHT SPECIAL EtWCATtON CAR KBd/VOC AT TONAL PROCfiAH 



adoption site of 
descriptors 
target audience 
description 



^ocUl Gducatton; Career Exploration; Vocntionnl tiducotion; Work Study Progrnmsl 
Mental Retardation; Learning Disabilities^ tmotlonally Disturbed; Physically 
Handicapped; Field Experience Programs 

Special education students ages U-21 tgi^ades 6-i2) with varying disabilities 



A structuredi Sequential closely- Supervised career/ vocational program fOr stxidents 
with varying disabilities to prepare theai for the world of work* 

Each student Is expected to graduate with a sense of his/her abilitlesi entry level 
skills and the ability to hold a Job* Students begin at sixth grade or other appro- 
priate level studying in school prevocationai units such as netalwork> video-taping^ 
graphic arts and food service* At fourteen they are eligible to participate in two 
community- based programs* t>iie, in a retirement hoiie> provides Job experiences in 
grounds-keeping I food services and health care* In addition^ a community intern-* 
ship program offers twice-weekly sessions at five job placement sites during the 
school year* At the high school leveK internships are available at a variety of 
community sites both during and after school hours* Students earn high school 
credits on the job and a work study program is offered to those able to hold a 
paying Job* Job performance is closely monitored and workshops are provided geared 
to the student's special needs* 



evidence of effectiveness 



Validated by the State Department of Education Title III validation 
team^^ Project evaluation and validation reports avallableH, 



implementation requirements 



financial requirements 



A special education teacher (without classroom responsibilities) 
can implement this program, the number of students depending on 
variety and severity of disabilities* instructional needs as man- 
dated in the IBP, ages and program focus* A part-time psychologist 
is needed to aid in student selectioni placement and evaluation* 
Training workshops offered to adopters* facilities, equipment and 
materials needs depend on program focus* Insurance and transporta- 
tion to and from work sites must be provided for students. 

Staffing: one full-time teacher, one part-time psychologist for 
smallest unit of operation. Project -developed materials for in- 
structional units: cost of reproduction. Other costs nominal 
and depend on community work-site requirements* 



StfWttS QOOllOblt Depends on the level of funding available. At minimum; responses to phone and 

written inquiries; visitor days by arrangement. Training workshops at project or 
adopter site, follow-up consultation at adopter site, and evaluation assistance 
depend on funds available or underwriting by adopter site. 





Ms, Bemice Luskin 


5S 


contact 


Staples High School 
70 North Avenue 






westport, CT 06880 





Developmental Funding: ESEA Titles III and tVc 
Local funds 
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SECTION 11 

SPECIAL INTBRESTS: ARTS/COMMUNlCAHON/TECHNOLOGY 



ART WORKS--Massachusetts 8-3 

ARTS INFUSION PROJECT— Massachusetts 11-3 

ARTS RESOURCK CENTER—Massachusetts 11-4 

project BLUEBERRY--Massachusetts 11-5 

LEARNING THROUGH ART—Massachusetts 11-6 

LITE: Learning Integrated Through Esthetics— Massachusetts 11-7 

project PARTNER--Massachusetts 9-6 

THEATER ARTS: IMPACT ON YOUTH--Massachusetts 11-8 

VISUAL EDUCATION LABORATORY— Massachusetts 11-9 
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ARTS INPUSION rnOJIiCT 



adoption site of 
descriptors 
target audience 
description 



TcachoT Injtcrvlce Education; Basic Skliu; Arts HducAtlon; Dlcmentat7 Hducation 



Tcachors of graJcs K-B 



The use of project -designed Arts Infusion Packets to teach the reguUr curriculum In 
elementary and junior high school. 

The Integration of area cultural resources Into the regular curriculum. 
The Arts Infusion Project designs packets of activities which use the arts to teach 
the basic curriculum of grades K-8. The packets are designed during the sumner by 
teachers in corroboration with representatives from four &rea cultural institutions: 
the Springfield Symphony^ Stage Westj the <^iadrangle Museums, end the Pioneer Valley 
Folklore Society. Among the arts activities which teach the basic curriculun are 
sessions with visiting trio of nvusicians from the Symphony* sessions with actors 
fron Stage West* with folk singers from the Pioneer Valley Kolklore Society* and 
field trips to the Quadrangle Museums and to Stage tlfest. These sessions and other 
teacher-led activities which are cowpiled in the packets are all especially designed 
to teach the sixteen different instructional areas for which there are packets: 
Water Cycle* Storytelling, Priinary Geometric Shapes* Capitalization ^ Punctuation* 
Groupsi Neighborhoods } Parts of Speech* ^^ltiplication| Intermediate Geometric 
Shapes, Ethnic Groups* The ttenalssance. Paragraphs* Outlining* The Short Story* 
Orama, American Colonial History. 



Sixth firaders who participated In the project score4 higher than their 
peers who had notn Fourth graders scored as high as a nonparticlpating 
control group in language arts and math concepts on the Stanford Achieve- 
ment Test and higher than nonparticlpants on the wath computation achieve- 
nient test. Participating students have demonstrated a higher level of 
creative thinking than a control group* as measured by an individual* 
untlmed creativity test designed by wallach Kogan. 

implementation requirements In-house project coordinator (part-time) 

Area cultural resources Cart* music* and/or drama) 

Packet materials may be purchased. 

An individual teacher may implement the program. 



emeace of effectiveness 



financial fMUif^m^nt< Packet Materials: $75.00 - $450.00 per packet 

ffflUni^fUl rnfUirrfHrill^ (includes project-developed and comnerclally 

available materials) 
Equipment: Slide projector, filmstrlp projector* record-player* 

cassette-player 

Contracted services of artists^ Approximately fl50.00 per packet 



services available 



Teacher Manuals for developing the packets: $7.00 
Teacher -tral:>ing in use of Arts Infusion Packets 

Consultation on packet development, effective use of area cultural resources and 
effective use of Arts Infusion Packets 



Ms. Eleanor Laiarus* Director 
Arts Infusion Project 
tOntOtt ^^^^^ Springfield Schools 413-734-151S 

Main St. School 
West Springfield* HA 01089 



Developmental funding: t-SEA Titlo U'c g^jRECOH CATAIOS NO. ^^'^ Approved: July 1979 



adoption site of 



descriptors 



Aesthetic Educatlen; Tenchor Inservlce Education; Elementary Education 



target audience student* m gmdes r-e 



description 



A program for integrating the ai^s Into tho regular elementary curriculuei. 'Hie Arts 
Resource Center Is a collaborative effort of the Arts Council of Franklin Count/ and 
local school districts. The progran has developed Integrative arts materials and 
sponsors related leather training workshops for E-6 classroom toachers* Hlth guide- 
lines for inclusion oi local cultural resources. Horkshops ruve included the inte- 
gration of the arts In math end reading* Materials include: 

Arts Kits in Fibers* iipinning and Heaving; Egg Batik; Kites; Artifacts* 
PtiOtography; Printing; Pueblo Pottery; Soundi Wood Sculpting and Color 



Art reproduction portfolios in Haiku: Let's Teli a Story; 
the Paniiy; Hfestward Ho. 



City and Country; 



evidence of effectiveness 



Validated by the Massachusetts Department of Education 



implementation requirements 



An interested and enthuisiastic staff committed to Integrating 
the arts into the traditional curriculum. The materials neces- 
sary to create learning kits are generally available. Training 
in the use of the materials is necessary. 



financial requirements 



The financial requirements will vary according to the adopter 
site. A half' or full-time person (depending on the scop« of 
initial implementation) is needed to coordinate and serve as 
an in-service trainer in the arts and education* 



StfVittS QOOilOblt Kesponse to tel^hone and written inquiries. Awareness and training sessions 

in the use and creation of learning kits. Curriculum information on integrating 
the arts into the traditional classroom setting. Technical services in commu- 
nity arts organizing. 



contact 



Ms. Jerri Husch* Manager 
Arts Resource Center 
Franklin County Arts Council 
V Franklin Streets Box 364 



6i 



ERIC 
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PROIiCJ 



PROJECT DLUGDGRRY 



adoption site of 



descriptors 



Writing Skills; CoRununicatlons; Television; Secondary Education; Vocational 
tntorosts; Docuiftentarios; Conununity Involvoment; Video Equipment 



target audience 



Junior and senior high school students of all ability and socio-economic levels 



description 



'\ '*hand3-on'* experience for high school students in TV video-tapo productions 
enabling them to develop and improve their communication and technological skills 



An experiential English course in whieh students produce, direct* write and edit Video tape documentaries on their 
community. Using the cable access TV station, the project broadcasts a weekly 60-mlnute show eomprised of & - 7 
segments^ These 8-12 minute segments have included: t^ROFILES^on an inventor* a dulciner-maker* an apple farner» 
and an 80-year old ballet teacher; ISSUES* treating a comparison of suburban and urhau police* teenage pregnancy* 
runaways* and the role of the elderly in the community. Blueberry enables students to connect with their conmu- 
nUy in a definable and meaningful role» and to develop their decision-making, leadership* team work* writing and 
technological skills* as well as their ability to make esthetic and critical choices* Provides an opportunity to 
develop Vocational and pre-college interests and skills in TV and communications* Credit Is earned for the English 
course by students engaged in the writing component* Social studies can also be the course focus* 



Validated by Massachusetts SEA, Evalu^ntion and validation reports available* Project's goals are the demonstra* 
tion of II variety of knowledge and skills related to writing and producing TV documentaries on comnainity issues 
and concerns* and documentation of improved writing skills* 



CormtiLtment to TV video productions as a valid component of the English program; attendance at a cue-week summer 
workshop} equipment needs: at least one portable VTR unit plus editing deck and accompanying accessories; a 
5taff member familiar with video tape equipment helpful but not crucial; space for class and production work; 
an English teacher freed of extra assignments* 



Materials: TV production manual ^ S3. 00 per student* Equipment; VTR portapac (approic* S2*000); Editing Deck 
[SiaoO - 60i]0). Staff: An English teacher, Sumoner resident workshop: fSOO per participant* While start up 
coasts are hii;h if equipment must be obtained; continuing costs are minimal. 



Visits to demonstration 5ite by appointment; presentations at meetings^ conferences; awareness workshop at 
adopter site for teachers. Students, administrators, parents : a variety of training., including one-week susuier 
resident workshop to train adopters; follow-up consultation during adoption process to assist and troubleshoot; 
workbook of Tl' lab problems and workshops for sale; descriptive materials available. 



evidence of effectiveness 



implementation requirements 



financial requirements 



services available 



contact 



Mr. Greg Trimmer 
Mr* David Bernstein 
Co-Directors, PROJECT BLUEBERRY 



Minnechaug Regional High School 
621 Main Street 
Wilbraham* MA OlOdS 



4l5-S96-d011 



ERLC 



Oevelopmenwl Funding: t;SEA Title IVc 
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PRO/fCT 



TItROtrCH MIT 



adoption site of 

dtscriptors SocTnl ^Itudlesi Art Annroctatlon: T!leiientnrv Education; Teacher InsetYlce Rducatlon 
target audience Students in ftrAdes 4. A, 



aescriDtion A Program Inteftrat I nft art history and aTmrectotton Into the itoctal studies curricula of 
Vradoji 4-3, Lcamlnc throur>:>i Art has developed over one hundred 45-intiiute lesjions, accompanied bv slldeit, 
to integrate art htittory and art aooreclatlon Into th« social studies curricula. A itchool wlshlnft to adoPt 
leaminjT throuRh Art t^ould choose a series of eiftht or mOre of the^o Icrsjions to he u^ed at one ^rade level. 
One lesson tnlftht be The rommon Sourceit of American Denocracy aT>d American Architecture as seen throufth the 
work of ,lcfforiion or The Rffects of European Colonl^tlon of Africa on both turonean and African Art, The 
nro^ect also rrovldtfs resource books for both students and adults to accomoany these lessons. As T^^rt of the 
oro^ect, teaches are trained to present these lessons through a 30. hour one*w«ek summer work!thoD> and hy 
obnervinft presc^ntatlons of these lessons bv project staff members In the classroom* 

A collaborative effort with the DeCordova Mkiseum, Lincoln, Massachusetts, 



ettidenee of effeetiwness 



Validated bv the Massachusetts Department of Education, 



/fflp/ementat/on requirements Inservice training Is Initiated by museum staff* vho demonstrate 

the nrop.ram in a classroom and frade level jvelected bv the adonter. Teacher* nMt be released for thli museum- 
cond^kcted training and inust Participate in a one. week 3n-hour summer workshop, A minimum of 4-5 teachers should 
be involved. 



financial requirements Approximate 

materials and hoot& for eight le<;sonA: 



start*uT> costs are: fee for the slides, scrints and resource 
ight le<;sonA: SSOO: fee for the summer workshop and in.school nresentations; $2500. 
Mew teachers jolntng the prograit nfter the first year Can be trained for a reasonable fee. With five teachers 
and 100 children narticioattng, the ner student cost is tfi. If the number of children ia reduced to 30 per 
teacher, the ner ouoil cost is £20, 



services available 



Response to telenhone and written in^Vulries, Providing slides, lesson scripts and 
resource materials: training teachers: presenting demonstration lessons in the classroom; critiquing teachers* 
Presentations: providing librarv resources for teachers. 



Ms, Merrie Blocker 
Director of Outreach Education 
COflldCl OeCordova Museum 



Oevetopnental Funding: fSEA Title IVc 



FECOH CATALOG NO- 11-6 



Approved; 



PROf£CT LITfi: Learning Intes^ated ThrOUfth Bathetic 



adoption site of 



OfS Basic Skills: Aesthetic EiltiCAtlon; Hlementarv Rdticatlonj Junior Htfth Schools; Ungtiftfte Arts . 



target audience Students in grades 3.8 and 10, particularly those demonstratlnK low verbal skills. 

OtSCfiptiOtt A basic skills curriculum for middle and junior high grades using an arts-ln- education approach. 
I.TTC hus been used in grades 3-8 and lO as Part of tho regular curriculum and as supplementary activities* Through 
a multi ^sensory arproach (nHJSlc, paintings and movement) p the program addresses a variety of skill areas depending 
on the grade level, including language arts» geometry, vocabulary, parts of 5Peech» writing, research* and self- 
concept. LITE has particular appeal for the non-verhal learner* 

Materials used Include: slide-tape Presentations I art prints* slides* laminated naterlels; 
curriculum books for classroom teachers* Including lesson plans. 



evidence of effectitteness Validated bv the Massachusetts IVspartment of Education for grades S,7,8, and 10. 

Significant Sains made in student Performance using control and experimental groups on the following tests: 

SELF TEST (HCme drown), 
IOWA, 

Piers-Harris, 

Torrance Test of Creativitv* and 

ItUh Holistic scoring of compositions (based on the ETS composition section 
. I . . of the College Hoards) 

implementation requirements av.«„«5 «»io„ 

Grade level teacher training 

A sinjile teacher at anv one level is sufficient to begin the program* 
Curriculum will be used In classroom with standard AV equipment 



financial requirements Materials: The cost of proJect-develoPed curriculum materials and convierclal ly 

available materials raTOte from (400.00 - (700.00. The entire 
curriculum would anproximate (ISOO.OO. 

StaffinJ!: A coordinator is desirable the first year* One teacher at each 
level is sufficient to start the Program. 



services available Project LITE Staff 



will 



Respond to telephone and written inauiries 
tea^ awareness sessions at other schools 
Conduct teacher-training workshops 



ERLC 



Mr. Rus Rcnson* project Director 
i>An«Ai>« ^^rth Attleboro High School 
fUfllllf I Landrv Avenue 

^forth Attleboro* MA 02760 617-69S-2SSS 



Developmental Funding; ESEA Title iVc 
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adoption site of 



descriptors 



Theater Arts! Writing Sktlls; Kaadtng Skills; Secondary Education) Dramai Acting 



target audience High school students 



description 



Students learn to create, write and perform original drajnatic materials, nrhile 
improving writing and reading Skills* uriginal plays depicting scenes from 
students* lives have accofmpanying project^develeped Teacher and Student Guides* 
These materials can be used by teachers in several curriculum areas te involve 
students in dramatic Illustrations in the classroom of significant issues treated 
In the currlculun and having inpact on the students/ lives. In the first two 
years of the program. Students toured Boston area classrooms to perform their 
plays* Norkshops are provided for teachers in playwriting and acting exercises* 
An 18-week curriculum in play reading, writing and acting has been developed 
Including reading materials! vrlting exercises and dramatic activities* 



evidence of effectiveness 



validated by the Massachusetts [)epartment of education 



inipltnitntQtiOn ftOUiftnitntS Training m pUywrltlng and acting exercises; use of project- 
developed materials* 



financiaf requirements 



Costs for training and materials, visits to adopter site. 



services avaifabfe Response to telephone and written inquiries*, visitors welcoiRe by appointment; 

training and follow-up consultation with adopting teachers; original plays 
and Teachers Guides available. 



contact 



O Developmental Fundtng: 

ERIC 



Mr. Steve Seidel 

Theatre Arts: Impact on Youth 

'The Group School 

345 Franklin Street 

Cambridge, MA Q2I39 



61 7'49l-4»84 
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VISUAL nCHJCATlON lABORATORV 



adaption $ite af 



dtSCfiPtafS Basic Skills; Socondnry Education; AuJlovlsual Instruction; Teacher Insorvlcc Education;. 

^ Communiciitloii Skills; Career Exploration 

tOfatt OUditnCt StuJcms in grades 9-12 in all subject tnottor areas, staff ia grados 9-12, and cortmunlty 
" groups* Project was validated for grades 9-12 and is now being expanded to train staff 

at the elementary ond Junior high school level. 

dtStflDtiatt program offers an opportunity for students to learn and reinforce the basic skills 

^ in several areas through the medium of sllde-tnpe presentations. The Visual Education 

Laboratory also helps Improve the communication skills of the school community. The project providea a media- 
stuJlo lab which services students, faculty and members of the community individually and in groups. Our Visual 
rduCi»CLon Laboratory provides complete assistance in the planning and preparation of slide-tape programs for use 
in alt nre.-js of the curriculum to reinforce learning. 

The Visual Education Laboratory Program is organised so that students receive individual and/or group instruction 
in all phases of the preparation of a slide-tape presentation. There are four stages of production in our pro- 
tjraro. Research is the initial stage, where the student establishes the audience and objectives for the presenta- 
tion. The culmination of this stage Is a written outline for the presentation. The second phase of the program 
is writing the script. During this phasa, students plan the visuals they will use in the presentation. They 
also write the auJio portion of the presentation, before any technical work is begun. Production and presenta- 
tion is the third stage. This stage of the program trains the student to photograph the visuals* to select and 
reconl the audio portion of the presentation, to cue the final axidio tape and synchronise it with the visuals, 
and to prepare the presentation for viewing. The final phase is evaluating the presentation. This phase of the 
program providas the student with the skills and format to evaluate his/her own presentation and have an audl- 
enca view and evaluate his/her presentation. These visual presentations are catalogued and retained in the 
Visual Educ-jCion Laboratory and are available for use by all interested persons In the school. 



PiiiApnrP nf ^((^fftMn^cA The program was validated by the Massachusetts Department of Education as an 
PVfUPIliP Uf ^ff^iriiwmyy exemplary model for state diffusion. Data and interviews indicated that stu- 
dents acquired mora knowleJga and understanding in the steps necessary to undertake and complete a research proj- 
ect and showed a more positive attitude toward school. They also showed an improvement in students expository 
writing and communicative skills, revealed an increase in students career awareness in the media conmuni cations 
field, and Indicated that tha school community improved their knowledge and skills in coraimmicating with language 
and visuals. 

imntpmPnfnfinn rpnuirpmpnfc ^ teacher- manager (could be an existing audio-visual specialist in 
iUlf^f^umMlUUUU I 9I|UII9JI»III9 school district) trained in media production; space for the equip- 

ment and materials necessary for media production; equipment necessary for picture taking and developing, sound 
construction, and prasantation of productions. The project can service an individual or be broadened to include 
the entire school community* 



ERLC 



tinanrial rpnuirpmpnfc M^>*t of the materials and equipment that are necessary for media production 
IIIIUIII'IUI IFIfUIIFJJfFllia aiteady exist in the schoors audiovisual department. Therefore, cost would 
depend on the additional equipment that would be necessary for production, picture- taking and development, sound 
construction and the prasantation of productions. Cost would also depend on the progran level chosen. A teacher- 
manager who may sarve as the district's audio-visual specialist, trained in media production^ is the only staff 
necessary to run the program. 

jftAtM*j»jft •! 1.1 Seven possible levels of a Visual Education Laboratory program are available for adop- 

StfUlttS aVailaOlt tlon; l. Teacher conferences for in-service programs with a follow-up. 2. A series 
of in-service workshops to teach staff how to produce effective visual messages through the medium of slide-tape 
presentations. 3. Use of consultant on technical aspects related to the visual media such as color slide process- 
ing, color printing and sound development. 4. Workshops for English and media teachers on the use of slide-tape 
prasentations to improve perception and writing skills of students. S. An In-House Teacher Center to assist 
teachers in the production of visual materials for the classroom. 6. Adoption of the Visual Education Laboratory 
program utilizing the existing Audio-Visual Specialist in your school. 7. Complete adoption of the program with 
program director. 





Ms. Unda Zayac, Director 




contact 


Visual Education Laboratory 




Southwick High School 
Feeding Hills lioad 
Southwick, MA 01077 


413-569-6171 
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SECTION 12 

SPECIAL INTERESTS: GIFTED AMD TALENTED/ HEALTH/HUMAN BEHAVIOR/PHYSICAL EDUCATION 



.-^EXCEPTIOnALLY-RHADY— Rhode -Island. % 12-3 

project EXPLORATI0N--Massachusetts 6-5 

INTEGKATING NUTRITION— Massachusetts 12-4 

LEARNING FOR LIFE--Massachusetts 12-5 

project MUNCH: Multiple Units of Nutritional Care and Health— Massachusetts 12-6 

project OUTSIDE/INSIDE— Massachusetts 12-7 

the PROVIDENCE PLAN FOR IMPROVED HEALTH AND NUTRITION— Rhode Island 12-8 

ROCHESTER ALTERNATIVE SCHOOL— New Hanrpshire 2-6 

project SELF: Self Education Launches Forward-^Connecticut. , .\ 8-8 



12-1 



PROna 



ExcemoNALLY mm 



adoption site of 
descriptors— — 



target audience 



-Brtaic-SklHttt 'Barly ChiidhocHlj GiftdilMHUntud -Students E Centers- of Interest ; 
Lfinguago Expcrlonco Approach 

Although all Atu<lcnt5 participate in projt^ct actiViticSj this project was 
dosigned and Validated especially (or gifted and talented students In grades 
kindergarten and one. The project han also been successfully implemented in 
grade two* 



utStfiDtiOtl ^^^^^^fi^ expiarlence and Interest center approach* The prinary purposes of project Exceptionally 
r Ready are: [1) to select a group of kindergarten students whose cognitive skills exceed the 

curriculum range of the standard kindergarten classes^ and C^) develop and l«plen)«nt a cur- 
riculum focused on the specific Interests and abilities of this group* The goal of the curricu- 
lum is to meet the cognitive needs of selected children without removing then from the standard 
kindergarten classroom or identifying them within the classroom in other than the normal class- 
room groupings. The curriculum allows children full social development through peer inter- 
action. 

In the development of the curriculum the project staff recognized that so«e children are gifted 
in many ways^ but that each child is gifted in sone way* The staffj thereforcj chose to focus 
not only on the children selected as part of the target population^ but &lso on all children 
uithin the classroom. 

In addition^ project staff allowed for individualized abilities of teachers as well as children. 
This* they felt* would promote the implementation of project activities^ 



evidence of effectiveness 



The median percentiles of the children selected as Exceptionally Peady on the 
reading and listening subtests of the Metropolitan Achievement Test were 9S 
and 99 respectively. The median percentile for the mathesifltics subtest was 
95* Project students [all the kindergarten population) numbered 400 per year 
with median percentiles in reading and listening subtests of SB and S6 respec- 
tively. The mathematies median subtest pereentile score for the entire popu- 
lation was 75. Only fifteen percent of the entire population fell below the 
50th pereentile on the listening subtest while 17% fell below the 50th percen- 
tile on the reading subtest. 

imf^lpmPnfittiitn ^Pnui^PmPnfC ^^^^ teaeher who participates will reeeive the Exceptionally Ready 
lUipiFUIFIIIUilVfl iri|UlirrWfll9 curriculum of eight units* In addition* each teacher will receive 
selected materials which will enable him/her to construct and implement three out of the eight 
units. Only two units, howevert must be constructed and implemented In the first year of the 
project. Ea<.h teaeher will receive twelve days of. inservice that are designed to faniliarixe 
the teacher with the Exceptionally Ready philosophy^ the means of identification of Exception* 
ally Ready students, and ti«e to construct two units* The project can be implemented with one 
teacher and class although there are usually four or five teaehers and classes in a school who 



participate. 

financial requirements 



services available 



The project provides twelve days of funding for the payment of substitutes 
to teach the class of each participating teaeher during inservicing. Funds 
for materials are also allocated for eaeh participating teacher on the basis 
of approximately S450.00 per teacher* Eaeh teaeher reeeives an Exceptionally 
Ready curriculum and teacher guide. 

Each teaeher will receive inservicing in order to construct the two units 
selected for implementation. Awareness materials and visits to the demon- 
stration site are welcomed and eneouraged. ESEA Title IV-C funds this 
demonstration project. 



contact 



Mrs. Cathy Valentino 

North Kingstown School Department 

100 Fairway 

Korth Kingstown, Rhode Island 02S52 



401*294-45S1 
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INTMRATINti NUTniTION 



adopt/on site of 
descriptors 
target audience 
description 



Nutrition Instruction; Cooking tnatruction^ Giomentary tiJucation; 
Communication Skiiit; Writing Skills 



Ail students In Graces K<^13 in all subject areas* 



Integrating nutrition education into the existing curricular of a school. 
Project Nutrition was instituted to help all children understand basic nutrition 
information and to encourage them to apply nutrition principles to dally living. 
Inservice workshops for the teachers increase tneir knowledge of nutrition «id 
their confidence In teaching nutrition. Each school is equipped vlth portable 
cooking facilities and food suppllos» nutrition resource files and science equip- 
ment to bring nutrition experiences children will enjoy Into the classroom. Eating 
is essential for nutrition education and learning activities use cooking and eating 
as part of the instructional process. For example* students In the language arts 
classes write and broadcast nutrition tips over the local radio station or strengthen 
writing skills by describing a food item in a written paragraph through the experi- 
ence of the five senses. Social studies classes enjoy learning about and eating the 
foods of different cultures of the world or combine nutrition with a study of colo- 
nial times. Science students test for nutrients and conduct aniiial feeding experi- 
ments. Mathematics students learn percentages by reading nutrition labels and study 
diameter and circumference concepts using piiias they make and eat. Art students 
design bulletin boards and make posters on nutrition. Tlie project also influences 
the family and community as the children take the information uome and parents report 
a new awareness of nutrition and changed eating habits. 



evidence of effectiveness 



Project Integrating Nutrition was validated by the Massachusetts 
Department of Education as an exemplary model for State diffusion. 
Students in the program scored higher on a nutrition test than the 
group in a comparable community. Parent feedback indicated pupils 
are more nutritionally knowledgeable than prior to program imple- 
mentation and school snacks have improved. 



implementation requirements 



in nutrition to coordinate the program 



financial requirements 



sermes available 



A teacher who is interested 
in the adopter school. 

Portable cooking facilities if a small kitchen is not available for 
creative classroom cooking. 

Resource files on nutrition including filmstrips, kits, games, cook- 
books* curriculum guides. 

Workshops for teachers, both in basic nutrition knowledge and how 
to infuse into subject matter areas. 

A single teacher or an entire school can use this program. 

Depends on facilities and materials already In the school. 
Stipend for coordinator of program* part-tim^ (amount depends on 

local district) 

Portable cooking equipment (if no kitchen available) SSOO.OO 
Instructional materials including food ISOO.OO-SI ,000. 00 
Iforksbops by consultant at regular rates. 

mil respond to all phone or written information inquiries. 
Visitors are welcome at demonstration site. 
Awareness sessions with slide tape presentation. 

Iforkshops to train adopters at their sites with follow-up implementation assistance. 
Girriculun guide available with suggested activities and specific lesson plans. 
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^trs. Louise 1-1. Haire 






contact 


Director 

Project Nutrition 


4n-S69-S9Sl 






Powder Kill School 








Southwick. MA 01077 
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adoption %Ue of 



descriptors 



Nutrition tn^tructlonl Physical Pitness; Olcpicntdty t^ducation 



tQfQtt QUditntt In grades 1*7; classroom and physical education teachers; health professionals 



description 



Participatory active learning programs for elementary students in nutrition and fitness. 
Emphasis on lifetime choices^ vlth an understanding of the many factors that influence 
those choices. 

Early tlementaty unltl The l>oofus Stories ^ an illustrated fantasy to be read by teachers 
to young children; 9-10 ^eeks of creative and inexpensive activities Unking classreon 
and home, including a close took at TV commercials, supermarket searches^ food Ubel 
reading* fitness games* aerot^lc activity^ relaxation. 

Upper elementary unit! From the Inside Out > 220 pages of exciting Infonmtion. do-it-your- 
self projects, and anecdotes, all vhiMsically illustrated. Eraphasii on changing Ufe- 
styleSf MJscles in notion^ the circulatory and respiratory systens, body image and 
self- awareness, food choices and hoM they aro made, food origins, and the "inside" 
story of nutrition. Can be concentrated in 16 veeks or taught over the year. 

Teachers' Guide and Resource ManuaX i Two separate books, geared to oach unit, with all 
the activities, background Information^ resources, concepts necessary to teach the 
materials. Exhaustive annotated bibliography in each Teachers* Guide. 

Teaching aids: Posters and vocabulary cards included with each curriculum. 
Project materials have been Purchased by schools in more than thirty states. 



ev/dence of effectiueness 



Validated at the lower elementary level by the Massachusetts Department 
of Education. 



implementation requirements 



financial requirements 



services available 



Introductory workshops on nutrition and fitness are helpful, but not 
necessary as extensive information is provided in the Teachers' Guidesi^ 
I he Ooofiis Stories requires one storybook, one Teachers* Guidet a set 
of posters, and a set of Mord cards per class. From the Inside Out 
requires one book per student , plus a Teachers' Guide, poster set. and 
word card set per class. It is desirable to purchase a few other re- 
source books and to rent a fe** films. Also desirable for the physical 
education teacher to have his/her omi set of materials in order to 
encourage collaborative teaching. 

The Doofus Stories package: J20 plus shipping. 

From the Inside Out package; %ZS plus shipping. Also Ss.OO or 

S6.00 per student book, depending on quantity 
Kequired supplementary resources : Less than per progran. 

Consultation ; Ranges from none to 10 days per year, with costs 
ranging from none to jl,CK>0, depending greatly on the needs 
of the adopting system. 

Responses to telephone and written inquiries; visitors welcome by appointment. Work- 
shops in basic nutrition and fitness and teaching techniques, focussing on integration 
of subject matter into standard curriculumi assistance in adapting, administering, and 
Interpreting evaluation tools and results: library of well-chosen reference materials 
which can be seen at the demonstration site or occasionally taken out on loan. 
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ris> Ann Buxbaum* Project Director 




contact 


Learning for Life Project 




Nekton Public Schools 


617-552-7710 




100 Walnut Street 






Newton. MA 02160 
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rao/fCT 



PHOJIiCT MWCII! MdltlplQ UnltM of Nutrltlontil euro iitta llculttt 



adoption site of 



descriptors 



Nutrition tnstmcClan; Elementary Bducatloni Eating llftbltsj 
Lunch ProBTttms; Dining Facilities 



tQf^tt QUditnCt "^vACXers, cafeteria Ataff, parents, and students In grades K-6 



description 



Project MUNCH Is a unified approach to nutrition education that cotabines a Nutrition 
Education DiTrlculum* grades K-6t with a ptogran of family style feeding in the school 
cafeteria* MUNCH vay be adopted In total or In part* The curriculum Is designed to 
be Independent of the feeding style utilized in the cafeteria* The PamliySt/le Peed^ 
Ing component of MUNCH deals effectively with school lunch problens of excessive waste* 
inappropriate cafeteria behavior and poor participation In the lunch program* MUNCH 
is adaptable to a variety of grade levels* econonlc situations, school sixes* and 
cafeteria set-ups* MUNCH personnel are available to assist school systems with grant 
development* program development and nutrition/cafeteria services* 



eoidenee of effectiueness 



Project MUNCH has demonstrated inarked decrease in plate waste* 
especially of milk and vegetables* reduced cafoteria noise levels* 
and improved table manners* Validated by the Massachusetts Depart* 
loent of Education* 



implementation requirements 



Staffing! Teachers* cafeteria staff 

Trainlngi Staff inservice training through Bureau of Nutrition 

Education and School Food Service 
Facilities: Cafeteria* larger serving bowls, platters, etc* 
Materials: Nutrition* films* bookSf posters* games, etc* 
CBibUography available upon request}* 



financial requirements 



Minimal; requirements vary according to equipment already in cafe^ 
teria. instructional materials; workbooks For K-6 available through 
MUNCH at a cost of $1*50 each. MUNCN curriculum books for teachers 
available at $1*50 each* Other material available on loan through 
other agencies * 



StfOiCtS QOOilOblt ^^^P^^^^ telephone and written Inquiries; Consultation! Teacher workshops! 

Grant development assistance: Curriculum Guide for K-6, Student Workbook for K-6* 



contact 



Mr, Duncan L* Stewart 
Oakham Center School 
Oakham, MA 0106S 



617-882-3392 



"DeveiopmentaT'Fundfn^r" ir5E3rmTe"TVc 



PRO/£CT PBOJBCT OUTflinE/INfllnB 



adoption site of 

descriptors Nutrition Innniction; Physical Fitness; Ctanlenln^: Ctirriculum Development; Elenentary Education 
Secondary Hducatloni 

target audience Students in flrades K-12. Laj yhug a t Orlflinaliy validated for grades 5 and 6, the program 
now serves K*6: r>«slgn: oriflinally validated for grades 7 and 8, the proflran now serves grades 7.12; and Food: 
orlfllnaliy validated for flrados 10*12, the proflran now serves 7.12. 

aescrwtton A curriculum tlevelotimentt communitv.infonnAtion Proflram which has developed and iMPlenonted the 
followlni^ materUlSt each Intended for use over 30 class neriodn at the elementary or secondary level; 
U^vhu^n: an elementary level Hardening and envlronpental science text. The text consists of 45 rlnflhound 
8 l/?' X' in*' cards. Each card Introduces a toPlc concept followed hy one or nore hands-on activities* The text 
U thorouflhW illustrated with photos and drawings and includes several charts for successful garden Planning 
and niaatla^i 

nesUjiT a secondary level fitness, self^^lnafle* weight loss and nutrition text divided Into four chapters (Fitness 
no<fv Desifcni Hnerr^v and Body Welftht* and Food for Fitness) desljtned to help ntudents evaluate and improve their 
own mental and physical health. 

Fo od : a secondarv level nutrition text* divided into nine chanters to help students evaluate and inprove their 
diets. Chapter titles Include: !^ujtar, Sujtar Everywhere: Fat Facts! Protein Posslhl llties. and Fresh Is Best* 



evidence of effectiiteness nach 

Massachusetts Herartmcnt of Education. 



of the three ttxl^ was validated at selected ^rade levels hy the 



ffflp/ementatfon requirements The secondary curricula can he Itvnlenented on an individual classroom 

or nchool-wide hanis* with the cost of Purchasing! the Design and Food tenets and their accoMpanylng Teachers' 
Miinual^. There are no additional co^tn. There are additional start-un contn for the elementary curriculum 
associated with the development of the garden site. Thene can vary trenendouslv according to the resources 
la- ond outnide of the school and the size of the Rarden. 



financial requirements 



Materials Ctosts: 
Ladvhygs: ^S.oO 

nesign: 55. no miK OPHFRS of 25 copies or nore of any text: S4-00 

Food:" %S^r\ft 

teachers' ^fanuais: tl.Oo^each 



StfViCtS QVOiloblt Response to telephone and written inouiries- 

Three tenets available far mirchane an ahovc. fn viddttioni a ^fini-Book on healthful eatine, and a videocassettei 
Rate Your Pl atei are ;^vail;^hK*. Traininje and consultation for a^ontefs- 



n^. Tracv Barnes or ^Is- Carol Wintle* ra-Hirectors 
^roiect ^tsi Je/rnitide 
iUIIIUl'l <;omervill« ouMjc *ichool?( 
Hi iHrhland Avenue 

Somerviltf, m o2UJ ftl?-ftft<^^57nn X 55: 



..O.evdtQM>entdLfundtD9;«_^OJtlcJrVc .^.. p^^,. „RKOR CATALOG NO^i;-; -^^pprovedr-''""^**'^ 




adoption site of 
descriptors 
target audience 
description 



Hunani5tic Education: Basic Skllla; tnteijratoU Curriculum: Honlth; 
Nutrition 



Pupils in grades K^^^; dotttonstration sites are lnn«r city low 
incone area ftchoots 



Health and Nutrition Curriculum Integration* The purpose of this 
program Is to improve the knoi^ledge and attitudes of children from 
low income families with regard to personal health and nutrition.. 
The program integrates a health and nutrition curriculum into the 
regular instructional curriculum* 

The two target schools in this program were the Camden Avenue and 
Veacle Street Schools* They are located in the Smith Hill and 
Wanskuck are^s of Providence. Both are inner city schools and 
are considered to serve children fron low income families. 

The providence Plan curriculum design includes suggested lesson 
planst supplementary learning activities and curriculxun Integra^ 
tion blocks which are cross-referenced with the Providence School 
Department Mathematics^ Social Studies* Language Arts and Science 
curricula. 



ewdenee of effectiveness 



implementation requirements 



financial requirements 



services available 



At the beginning of this program* there were no significant dif^ 
ferences between project and nonproject students. Students par- 
ticipating in project activities scored significantly better at 
the .OS level in the Health/Sutrition curriculum than did control 
group students. The project was subsequently validated* 



Curriculum iesson plans in health/nutrition plus teacher manuals 
are provided to participating school districts. There is an 
initial orientation workshop plus two days of curriculum inte- 
gration workshops for the participating teachers* The project 
can be Implemented with one or two teachers and their classes 
although there are usually six to eight teachers and classes 
in a school who participate.. 



The Providence Plan For Improved Health And Nutrition Services 
provides approximately $^t70a.00 in materials and supplies to 
implement the curriculum* The project provides funding for 
teacher stipends during the initial workshop and teacher substi- 
tute:^ while the participating teachers integrate the curriculum* 

Each teacher will receive two days of inservice plus ongoing 
consultation in order to Implement the Providence Plan. Aware-* 
ness materials are available to the interested district* Visits 
to the Camden Avenue School can be arranged and are encouraged. 
ESEA Title IV-C funds this deiwnstration project- 



id 
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contact 


Mr. Frank Spaiiano 
The Providence Plan for Improved 
Health and Nutrition Services 
Camden Avenue School 
rrovidence> Rhode Island 02908 


73 

40U456-9372 
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EXEMPLARY PROJECTS 



BY STATH 

CONNBCTICUT 

CIRP: Cooperative Individualized Retraining Program, Bridgeport p. 

Early Intervention Program, Cheshire P- 10-3 

project SELF: Self Education Launches Forward, Rocky Hill p. 8-8 

3R Program: Reality, Responsibility and Re-education, East Granby p. 10-6 

Westport Special Education Career/Vocational Program, Westport p. 10-8 

MAINE 

Alternative Program for Learning and Behavioral Problems, Sanford P» 2-3 

Basic Competency Diploma program, Milo p< 9-3 

Exploring Childhood/S. A»D» #35 preschool Program, South Berwick P< 5-3 

Little Time Machine, Liverraore Falls P- 6-7 

Maine Studies Curriculum, Gardiner p. 6-» 

Mainstreaming Through Inservice Education, Ellsworth p» S"7 

MASSACHUSETTS 

Art Works, Boston p. 8-3 

Arts Infusion Project, West Springfield p. 11-3 

Arts Resource Center, Greenfield P- 11-4 

BEEP: Bedford Environmental Education Program, Bedford p< 6-3 
project BICEp: Barnstable Instructional Career Education Program, 

Barnstable p. 4-3 

project Blueberry, Wilbrahara P< 11-5 

Enterprise CO-OP, Cambridge p» 2-4 

project Exploration, Townsend P* 6-5 

Facing History and Ourselves, Brookline p» 8-5 

project Greenthumb, Limenburg p< 6-6 

High School Without Walls, Great Barrington p. 4-4 

Impact Parent Program, Norton P< 5-4 

Integrating Nutrition, Southwick P< 12-4 

Interserv, Attleboro P* 8-6 

Learning for Life, Newton p» 12-5 

Learning Through Art, Lincoln P< 11-6 

LITE: Learning Integrated Through Esthetics, North Attleboro p< 11-7 

project MORE: More Orientation Regarding Employment, Palmer p» 4-5 

project MUNCH: Multiple Units of Nutritional Care and Health, Oakham p. 12-6 

Occupational Development Center, Winchester p» 10-4 

project OPEN: Opportunities for Personalizing Education Needs, Ipswich p. 2-5 

project OPUS: Occupational Program in a Universal Setting, Montague p. 6-9 

project Outside/Inside, Somerville P» 12-7 

project Partner, Wenham p< 9-6 

STILE: Student/Teacher Interactive Learning Environment, Cambridge p» 8-9 
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MASSACHUSETTS (Continued) 



Teacher-Community SEED Center* Shelbume Falls 


V^ 


6^10 


the TEC School, Needham 


Pi 


2,8 


Theater Arts; Impact on Youth, Cambridge 


Pi 


11-6 


Visual Education Laboratory, Southwick 


Pi 


11-9 


WALSE: Water, Air, Land, Solar Energy, Watertovm 


P- 


6-10 



NEW HAMPSHIRE 



Brewster Winnipesaukee Project* Wolfeboro p- 6-4 

Humanizing Back to Basics in Social Studies* Nashua p. 9-5 

Precision Teaching* Peterborough p- 10-5 

Rochester Alternative School, Rochester p* 2-6 

Schools Within a School* Concord p- 2-7 

Self Concept Through Career Exploration, Gorham p- 4-6 



TRAILS: Teaching Retarded Adolescents Independent Living Skills, Derry p, 10-7 



RHODE ISLAND 



Cranstones Conqprehensive Reading Program, Cranston P- ^-4 

Exceptionally Ready, North Kingstown p- 12-3 

the Providence Plan for Improved Health and Nutrition, providence p* 12-8 

Youth and the Law, Cranston p- 6-11 



VERMONT 

Vermont is in the process of developing a state model for validation 
of program effectiveness* 

f 
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EXEMPURY PROJECTS 



ALPHABETICAL 



Alternative PrograJn for Learning and Behavioral Problems P' 2-3 

Art Works P* 8-3 

Arts Infusion Project P* 11-3 

Arts Resource Center p* 11-^4 

Basic Competency Diploma Program pt ^-3 

BEEP: Bedford Environmental Education Program p, 6-3 

project BICBP; Barnstable Instructional Career Education Program p, 4-3 

project Blueberry p, 11-5 

Brewster WinnipesauJcee Project p* 6-4 

CIRP: Cooperative Individualized Retraining Program p. 8-4 

Cranston's Comprehensive Reading Program p, 9-4 

Early Intervention Program p, 10-3 

Enterprise CO-OP p, 2-4 

Exceptionally Ready p^ 12-3 

project Exploration p* 6-5 

Exploring Childhood/S.A.D. #35 Preschool Program p, 5-3 

Facing History and Ourselves p, 8-5 

project Greenthumb p. 6-6 

High School Without Walls p. 4-4 

Humanizing Back to Basics in Social Studies p, 9-5 

impact Parent Program p^ S>-4 

Integrating Nutrition P* 12-4 

InterseiT^ p* 8-6 

Learning for Life P- 12-5 

Learning Through Art P* 11-6 

LITE; Learning Integrated Through Esthetics P- 11-7 

Little Time Machine p. 6-7 

Maine Studies Curriculum P- 6-8 

Mainstreaming Through Inservice Education p, 8-7 

project MORE;. More Orientation Regarding Enqployment p- 4-5 

project MUNCH; Multiple Units of Nutritional Care and Health p. 12-6 
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ERLC 



Occupational Development Center 


p. 


10- 


4 


project OPEN: Opportunities for Personalizing Educational Needs 


P- 


2- 


'5 


project OPUS: Occupational Program in a Universal Setting 


P- 


6- 


9 


project Outside/Inside 


P- 


12- 


7 


project Partner 


P- 


y- 


6 


Precision Teaching 


P- 


10- 


■5 


the Providence Plan for Improved Health and Nutrition 


P- 


12- 


•8 


Rochester Alternative School 


P- 


2- 


-6 


Schools Within a School 


P- 


2- 


■7 


project SELF: Self Education Launches Forward 


P* 


o- 


a 
•o 


Self Concept Through Career Exploration 


P* 


4- 


■6 


STILE: Student Teacher Interactive Learning Environment 


P- 


8- 


•9 


Teacher-Community SEED Center 


P- 


8- 


-10 


the TEC School 


P- 


2- 


-8 


Theater Arts: Impact on Youth 


P- 


11- 


-8 


3R Program: Reality, Responsibility and Re-education 


P- 


10- 


-6 


TRAILS: Teaching Retarded Adolescents Independent Living Skills 


P- 


lo- 


-7 


Visual Education Laboratory 


P- 


ll- 


-9 


WALSE: Water, Air, Land, Solar Energy 

Westport Special Education Career/ Vocational Program 


P- 


6- 


-10 


P- 


10- 


-8 


Youth and the Law 


P- 


6 


-11 
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